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Abstract 

Ac­cor­ding to the demands of many edu­cational reforms, a teacher should not only be a provider of 
know­ledge and skills, but also have a positive attitu­de towards innovations, feel the necessity for self-
edu­cation, and adopt a stu­dent centered teaching approach. Teachers are ex­pec­ted to develop profes
sional skills and always try to be “an effec­tive model of competence” (Bru­ner, 1976). For example, an 
examination of edu­cation stu­dents found that the main emphasis in their preparedness was subject area 
know­ledge. Stu­dents did not report a focus on the per­sonality traits. This stu­dy reports data gathered 
from edu­cation gradu­ates about their per­ceptions of the level and ex­tent of professional competence 
ex­perienced du­ring their preparation. This stu­dy has been car­ried out to reveal the interac­tion qu­ality 
between the professionally valu­able competences and the consequ­ences of teaching process.  
Key words: pedagogy, teacher preparation, teacher professional competences, teacher training. 

Intro­duction

The po­li­ti­cal and so­cial changes that to­ok place in Geor­gia, cau­sed by the di­sintegration of the 
So­viet Union, altered the edu­catio­nal strategies ai­med at pro­du­cing a mo­dern, creati­ve, and to­lerant 
teacher. This shift in edu­catio­nal strategy can be understo­od as a mo­ve from the old paradigm of 
teacher-tex­tbo­ok-stu­dent to a new paradigm of stu­dent-tex­tbo­ok-teacher.  

Accor­ding to the old paradigm and the autho­ri­tarian mo­del, a teacher functio­ned mainly as 
an edu­cator. To­day, the teacher’s go­al is to mo­ni­tor teaching pro­cess, view a stu­dent not only as a 
teaching object but what is mo­re impor­tant, make the stu­dent the object of teaching pro­cess. In this 
respect, the fo­cus is on the stu­dent and the development of each child. This requi­rement necessi­tates 
making so­me cor­rection in the teacher trai­ning pro­cess on the basis of pedago­gi­cal inno­vations.

 The teaching inno­vations are often established in the edu­catio­nal systems. They are characte
ris­tic of all edu­cational fields rep­resenting the natu­ral phenomena. One of the main reasons for the 
teaching inno­vations is consi­dered to be “the cri­sis of edu­cation” which has been recogni­zed all 
over the world (Levi­tan, 1994). Despi­te the vario­us mani­festations of inno­vations, they still have 
much in common, namely the follo­wing contradictions between: 

•	 the actu­al trai­ning qu­ali­ty of high edu­cation and so­cial practi­ce gradu­ates;
•	 the existing admi­nistratio­nal and or­gani­zatio­nal structu­res and ar­rangement of high edu­catio

nal insti­tu­tions;
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•	 the interests and abi­li­ties of the teaching object.
The teaching innovation is diminis­hed due to the inefficiency of teacher training process. For 

example, Lang & Evans (2006) ar­gu­ed that practi­ce should start in the early part of the teacher pre
paration and be develo­ping in a cycli­cal way through out the pro­gram.  

A new-type of teacher should be not only an edu­cator and practitioner of a definite teaching 
acti­vi­ty but also ought to be fami­liar with the pedago­gi­cal deonto­lo­gy, the cur­rent teaching co­de of 
conduct and ru­les. This new teacher must be able to analyze the new ex­pectations and to acqui­re 
the teaching conscience that is aware of both an ideal and a real “self”. The teacher should be able 
to combi­ne the two images and always stri­ve for the ideal. On this basis, the teacher will be able to 
develop his or her own pro­fessio­nal style and “self-concept”. This is the star­ting point of so-called 
reflexive edu­cation.

 It is a wi­dely-known fact that only a per­son edu­cates a per­son and the per­so­nal example is one 
of the major methods of upbringing. So, a teacher has to always intend to develop pro­fessio­nally va
lu­able competencies and reali­ze that their accu­mu­lation deter­mi­nes the teacher’s competence. This 
aspect of teacher trai­ning requi­res special attention. Jero­me Bru­ner once said: “A teacher should be 
an effecti­ve mo­del of competence”.

Research about the ways to impro­ve the qu­ali­ty of teacher trai­ning pro­grams may be conceptu
ali­zed using the Theory of Set develo­ped by the Geor­gian scho­lar, D. Uznadze. The set, accor­ding 
to Uz­nadze (2005), entails the full modification of an individu­al that encou­rages him/her to acquire 
cer­tain atti­tu­des and knowledge. The set co­vers the integri­ty of the subjecti­ve (need) and objecti­ve 
(si­tu­ation) cir­cumstances. The follo­wing factors form the “pedago­gi­cal set”: 1) the mo­ti­vation and 
desi­re of the teacher to per­form the teaching act; 2) the abi­li­ty of the teacher to analyze the requi­re
ments of the lear­ning si­tu­ation; and 3) the operatio­nal abi­li­ties of an indi­vi­du­al (appropriate skills). 
The “pedago­gi­cal set” is develo­ped du­ring the who­le career of a pro­fessio­nal teacher. 

The­o­re­tical Base or Lite­rature Re­view

Profes­sionally valu­able competencies have been the subject of much research and a definition 
has been adopted. Relating to competencies, many scientists have pro­du­ced stu­dies on the pro­blem 
of designing a teacher’s per­so­nali­ty. Brunner (1976), for instance, refer­red to different stu­dies that 
distinguished and summari­zed the pro­fessio­nally valu­able featu­res of an effecti­ve teacher and sha
ped an ideal mo­del teacher. Brunner inclu­ded the follo­wing 10 compo­nents:

Emotional stability;
Positive self-esteem;
Systematic and individu­alistic teaching plan;
Partner approach to a stu­dent;
Ad­van­tage of in­direct management in­flu­en­ce;
Avoidance of rigid methods;
Applying the methods of group work;
Using the contrasting stimu­li;
Flexibility (individu­alistic attitu­de to stu­dents, deter­mination of teaching goals, teaching met

hods and means).
Later, Dietrich et al (1983) pro­po­sed other ten teachers’ competencies:
High self-control;
Emotional steadiness;
Compassion;
Objec­tiveness;
Friendliness;
Responsibility;
Eager­ness to co-operate;
Con­fi­den­ce;
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Low index of depression, falseho­od, psycho­pathy and hypo­chondria. 
There are the differences between the abo­ve teacher trai­ning mo­dels. The second mo­del repre

sents personal featu­res whereas the first one inclu­des profes­sionally valu­able competencies along
si­de desi­rable per­so­nali­ty traits. Ho­wever, both authors clear­ly show the clo­se connection with the 
meaning of the mo­del. The authors pay attention to tho­se pro­fessio­nally valu­able competencies 
such as emo­tio­nal stabi­li­ty, collabo­ration with stu­dents (partnership), po­si­ti­ve self-esteem, and am
pli­tu­de of po­si­ti­ve per­so­nali­ty featu­res and so on.

Over the last decades, many vario­us teacher trai­ning mo­dels have been created. It’s impor­tant to 
no­ti­ce the changing tendency of per­so­nali­ty featu­res and competencies. For example, Cruickshank 
et al. (2002) believe the effecti­ve teacher must have characteristics that inclu­de: a mo­ti­vating per­so
nali­ty enthu­siasm, warmth, hu­mor, credi­bi­li­ty, and orientation to success.

The above-mentioned set of qu­alities clarifies that the effective teacher training can be unders
to­od as creating a democratic, reflexive, co-operative and caring teacher.

Metho­do­lo­gy of Re­se­arch

Popu­lation and Selec­tion of Research Subjects

To identi­fy the per­ceptions of teacher edu­cation stu­dents about pro­fessio­nally valu­able featu­res 
and competencies of an effecti­ve teacher, this stu­dy was car­ried out at Tbi­li­si Ilia State Uni­ver­si­ty. A 
stu­dent po­pu­lation of 156 stu­dents in the general edu­cation department and in the mu­sic edu­cation 
department was asked to complete an open ended qu­estionnai­re asking them to list their per­ceptions 
of teacher competencies. One hundred and ni­neteen (119) stu­dents (IV, V year) of the edu­cation 
department and 37 stu­dents (IV-V year) of mu­sic department of the uni­ver­si­ty par­ti­ci­pated in the 
pro­ject. The data were gathered in 2007–2008.  

Data Collec­tion and Analysis

All stu­dents in the po­pu­lation (n = 156) completed the qu­estionnai­re.  To complete their assign
ment, stu­dents were asked to identi­fy the 10 most impor­tant pro­fessio­nally valu­able competencies. 
The stu­dents then identified 120 qu­alities in all. The researcher then coded the 120 items and redu
ced them to 59 competency themes accor­ding to the si­mi­lar meaning. The data were analyzed in a 
second iteration yielding the rank or­dered competencies presented in Table 1. 

Re­sults of Re­se­arch 

The follo­wing 10 featu­res were top-rated (see Table 1). The co­lumn repor­ting occur­rences refer 
to how many ti­mes this par­ti­cu­lar competence was obser­ved in the data.

Table 1.	 Ranking of Ten Top Com­pe­tencies.

		  n = 156

Com­peten­cy Ran­king Num­ber of Occurren­ces
Edu­cated, eru­di­te, intelli­gent  1 91
Or­der­ly, well-discipli­ned, or­gani­zed  2 88
So­ciable 3 85
Objecti­ve, fair 4 83
Profes­sional, competent, qu­alified 5 76
Understanding, sensi­ti­ve, per­cepti­ve 6 72
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Speech skills 7 60
Capable to teach, having di­dactic abi­li­ty 8 55
Child-lo­ving, benevo­lent 9 53
Reser­ved, self-possessed, calm 10 46

The analysis of the result in the Table 1 shows that the list do­es not inclu­de the pro­fessio­nally 
valu­able featu­res such as: to­lerance (15), openness to inno­vations (14), hu­manness (8), and creati­vi
ty (4). Mo­reo­ver, the per­so­nali­ty featu­res li­ke tar­geting at stu­dent’s success, enthu­siasm, classro­om 
management, sense of hu­mor were not mentio­ned at all.

Consequ­ently, the results, reviewed after listing and ranging of featu­res, indi­cated that a te
acher’s major function tradi­tio­nally remains the knowledge of subject, the abi­li­ty to ex­plain and 
render. So, the knowledge appro­ach to the edu­cation of the new generation still per­si­sts as per­cei­ved 
by these subjects.

To establish the pro­fessio­nally valu­able competencies of a pro­specti­ve teacher and stu­dents’ 
self-esteem, an average test was pro­vi­ded for the same group of respondents.

The respondents were to evalu­ate the pro­fessio­nally valu­able skills rating from 1 to 5 accor
ding to qu­ali­ty (Japari­dze, 2005). After exami­ning each form, the data were combi­ned into the aca
demic groups and the average number was calcu­lated. Thus, a table contai­ning ten academic groups 
was pro­du­ced (see Table 2).

Table 2.	 Self Estimations of Com­pe­tencies.

		  n = 156
		  (Anchors: difficult to evalu­ate = 1; low level = 2; mid level = 3; 
		  high level = 4; highest level = 5).

Com­peten­cy Ran­king M
Commu­ni­cation                                                       1 4.2
Speaking                                                                  2 4.0
Reflexive                                                                 3 3.9
Di­dactic                                                                    4 3.7
Able to predict                                                          5 3.6
Diagnostic                                                                6 3.6
Open- minded                                                          7 3.4
Emo­tio­nal                                                                8 3.4
Co­or­di­nati­ve                                                            9 3.3
Academic                                                                10 3.2

M  3.7

The results shown in Table 2 indi­cate that the stu­dents acti­vely cho­se pro­fessio­nally valu­able 
competencies. Yet, diagnostic, prognostic, emo­tio­nal, open to inno­vation and other skills were not 
selected by these respondents.

The outco­mes of the average test as well as the answers to the qu­estionnai­re demonstrate that 
these stu­dents do not fully understand the range of competencies which cur­rent reform li­teratu­re 
maintains as essential to for success in their fu­tu­re pro­fession.

Conclusions

•	 Contempo­rary edu­catio­nal strategy requi­res a new appro­ach to­wards the teacher trai­ning which 
will pro­du­ce an acti­ve, creati­ve and open-minded teacher.

•	 This stu­dy into the qu­ali­ty of preparation of secondary and mu­sic department gradu­ates using 
the psycho­lo­gi­cal methods (open ended qu­estionnai­re, test) car­ried out at our uni­ver­si­ty sho
wed that teacher edu­cation continu­es to reflect the old paradigm: teacher-textbook-stu­dent.

Continued to  Table 1
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textbook-teacher). In single cases, the stu­dents identified the profes­sionally valu­able competen
cies of an effective and modern teacher, though this identification is still spontaneous.

•	 To be equipped for the cur­rent so­cial or­der - that of knowledgeable and pro­fessio­nally com
petent indi­vi­du­al – teacher edu­cation must pro­du­ce the teacher equipped with teaching inno
vations and pro­fessio­nally valu­able competencies which development represent the essential 
compo­nent of trai­ning.

No­tes

Di­mitri Uznadze (1886–1950) – was a well-known Geor­gian psycho­lo­gist. He created the ori
gi­nal Theory of Set. Uznadze pro­du­ced a collection of stu­dies into general, child and edu­catio­nal 
psycho­lo­gy. Uznadze established a psycho­lo­gi­cal center at Tbi­li­si State Uni­ver­si­ty and The Insti­tu­te 
of Psycho­lo­gy at Geor­gia Academy of Sciences. A lar­ge group of psycho­lo­gists has been wor­king 
at the insti­tu­te.

The major principles of Uznadze theo­ry have been translated into English.

Re­fe­rences

Berk, L. (2006). Child development. Boston: Pear­son.

Brunner, R. (1976). Lehrer training – Grundlagen, Ver­fahren, Er­gebnisse [Teacher trai­ning: Basics – 
pro­cess – result]. München: E. Reinhardt Ver­lag. 

Cruickshank, D.R., Jenkins, D.B. & Metcalf, K.M. (2002). The Act of Teaching. Boston: McGraw-Hill.

Dieterich, R., Eber­hard E., Ingrid, P. & Ritsher, H. (1983). Psychologie der Lehrer­persönlichkeit [Psy
cho­lo­gy of teacher per­so­nali­ty]. München: Reinhardt. 

Japari­dze, M. (2005). Ganatlebis Psikologia [Psycho­lo­gy of edu­cation]. Tbi­li­si: Ilia Chavchavadze State 
Uni­ver­si­ty.

Lang, H.R., & David, N.E. (2006). Models, strategies and methods for effec­tive teaching. Boston: Allyn 
& Bacon.

Levi­tan, K. (1994). Osnovi Pedagogicheskoi Deontologii [The basis of pedago­gi­cal deonto­lo­gy]. Mos
cow: Nau­ka.  

Uznadze, D. (2005). Pedagogiu­ri Tkhzu­lebani [Pedago­gi­cal essays]. Tbi­li­si: Ko­lo­ri.

Wo­olfolk, A. (2001). Edu­cational psychology. Boston: Allyn & Bacon.

Adviced by Natela Imedadze, Ilia State Univer­sity, Geor­gia

Ke­te­van Ko­balia PhD stu­dent, Ilia State Univer­sity, Edu­catio­nal Department, Br. Zu­balashvili str., No.43, 
Tbilisi, Geor­gia. 
E-mail: ketevan_ko­balia@iliau­ni.edu.ge
Website: http://iliau­ni.edu.ge/index.php?sec_id=1&lang_id=ENG 

Elza Garakanidze Phd Stu­dent, Ilia State Univer­sity, Edu­catio­nal Department, Saakadze Street, No.17, 
Tbilisi, Geor­gia.
E-mail: elzagarakanidze@yahoo.com
Website: http://iliau­ni.edu.ge/index.php?sec_id=1&lang_id=ENG 


