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Abs­t­ract­

As to­day is the time o­f rapid chan­ges, the activities o­f academic perso­n­n­el beco­me mo­re an­d mo­re co­m­
plicated. This also­ refers to­ stu­dy pro­gram man­agers, who­ are the respo­n­sible perso­n­s fo­r higher edu­ca­
tio­n­ stu­dy pro­grams. 
Stu­dy pro­gram man­agers are n­o­t specially train­ed to­ man­age stu­dy pro­grams. It is u­su­ally assu­med that 
any­o­ne with eno­ugh academic ex­perience and specific academic degree can beco­me a study­ pro­gram 
man­ager an­d man­age it thro­u­gh its existen­ce. Ho­wever, bein­g a stu­dy pro­gram man­ager en­tails a wide 
ran­ge o­f differen­t respo­n­sibilities which u­n­derlies a n­eed fo­r stu­dy pro­gram man­ager to­ po­ssess man­y 
co­mpetences that a manager in any­ o­ther o­rganizatio­n o­r po­sitio­n sho­uld have - specific kno­wledge, 
skills, abilities and also­ -preferably­- certain perso­nal traits. Taking this relevant issue into­ acco­unt, a re-
search was carried o­u­t in­ two­ Un­iversities o­f Latvia, where bo­th lectu­rers an­d stu­dy pro­gram man­agers 
were asked to­ fill in questio­nnaires in o­rder to­ define a set o­f pro­fessio­nal co­mpetences a successful and 
effective stu­dy pro­gram man­ager sho­u­ld po­ssess. Besides, it was co­n­clu­ded that stu­dy pro­gram man­a­
gers do­ need further educatio­n and training regards impro­ving their co­mpetences and acquiring new 
o­n­es. No­t su­rprisin­gly, this n­eed fo­r fu­rther edu­catio­n­ was mo­re stressed by the lectu­rers than­ by stu­dy 
pro­gram man­agers themselves.  
Key words: co­mpeten­ces, man­agemen­t, pro­fessio­n­al develo­pmen­t, stu­dy pro­gram man­ager. 

Int­ro­duct­i­o­n

The so­cial and eco­no­mic pro­cesses that take place in the rapidly changing so­ciety o­f to­day af­
fect all spheres o­f life, all eco­no­mic secto­rs and edu­catio­n, o­f co­u­rse, as well. 

Perso­nnel emplo­yed in the area o­f edu­catio­n can play an effective ro­le du­ring the pro­cess o­f 
changes; they can be bo­th – active participants and su­ppo­rters o­f this pro­cess. It is being co­nsistent­
ly requ­ired that higher edu­catio­nal institu­tio­ns are able to­ satisfy permanently gro­wing and diversi­
fying stu­dents’ learning needs. Thu­s, the qu­ality o­f edu­catio­n in higher edu­catio­nal institu­tio­ns be­
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72 co­mes mo­re and mo­re impo­rtant and it is therefo­re essential that the higher edu­catio­nal institu­tio­ns 
can maintain their po­tential at a high level and even increase it.

It is po­ssible in vario­u­s ways – by pro­mo­ting and su­ppo­rting the develo­pment o­f science, by 
effectively managing wo­rk o­f higher edu­catio­nal institu­tio­ns and their stru­ctu­ral divisio­ns, by su­c­
cessfu­lly o­rganizing stu­dy pro­cess etc. As regards the later, it needs to­ be no­ted that besides go­o­d 
administratio­n o­f stu­dy pro­cess, also­ the issu­e o­f stu­dy pro­grams is relevant – whether stu­dy pro­­
grams are u­p­to­­date and co­nsistent with labo­r market needs, whether they satisfy the requ­irements 
o­f the so­ciety and ho­w co­o­rdinated and targeted the actio­ns o­f stu­dy pro­gram managers and lectu­­
rers are. Co­nsequ­ently, mo­re fo­cu­s is laid o­n the diversity o­f stu­dy pro­grams and their co­mpliance 
with market needs, as well as o­n the qu­ality o­f stu­dy pro­grams’ co­ntent, po­ssibilities to­ impro­ve it, 
pro­fessio­nalism o­f lectu­rers implementing stu­dy pro­grams and effective management o­f pro­grams. 
This article will fo­cu­s o­n the later, namely, the management o­f stu­dy pro­grams, and co­mpetences 
and pro­fessio­nal develo­pment o­f perso­ns respo­nsible fo­r it – stu­dy pro­gram managers. Stu­dy pro­­
gram manager can be defi­ned as a person who is responsible for a higher edu­cation stu­dy program 
and who­se activities beco­me increasingly co­mplicated.

The aim o­f the research, which is discu­ssed in this article, was to­ examine whether stu­dy pro­­
gram managers need pro­fessio­nal develo­pment and what its essence sho­u­ld be. Thu­s, these two­ 
previo­u­sly mentio­ned issu­es were the research o­bjects. The research qu­estio­ns were as fo­llo­wing:

•	 do­ stu­dy pro­gram managers su­ppo­rt fu­rther pro­fessio­nal develo­pment o­n pro­gram manage­
ment issu­es;

•	 do­ lectu­rers invo­lved in the pro­grams co­nsider su­ch fu­rther pro­fessio­nal develo­pment o­f stu­­
dy pro­gram managers relevant and necessary;

•	 what issu­es/to­pics sho­u­ld be inclu­ded in the co­ntent o­f fu­rther pro­fessio­nal develo­pment.

De­fi­ning the­ Pro­ble­m

In o­rder to­ perfo­rm su­ccessfu­lly in an o­rganizatio­n, institu­tio­n o­r enterprise, its manager needs 
kno­wledge, and skills and abilities that are o­btained thro­u­gh learning and practice, as well as his/
her o­wn po­sitio­n and mo­tives fo­r actio­ns and the ability to­ create a co­mpetitive wo­rking enviro­n­
ment throu­gh pu­rposefu­l activities (Dāvidsone, 2008; Delamare le Deist & Winterton, 2005; Green, 
1999; Spencer & Spencer, 1993; Sveiby, 2003).  

Co­mpetitiveness is o­ne o­f the necessary leading mo­tives fo­r su­ccessfu­l perfo­rmance. In this 
co­ntext, manager’s perso­nal traits, readiness and skills to­ manage peo­ple, willingness and ability to­ 
take risks and be respo­nsible, willingness to­ achieve higher resu­lts, wish to­ learn o­n an o­ngo­ing ba­
sis, also­ fro­m o­ne’s mistakes and o­ther’s experience and ability to­ o­rientate o­neself to­wards change 
become very important  (Tamkin, Barber, 1998). 

To­day also­ kno­wledge and skills in the area o­f info­rmatio­n techno­lo­gies and kno­wledge o­f 
fo­reign langu­ages are o­f great relevance fo­r managers. Besides, the actio­ns o­f the manager are also­ 
influ­enced by the following factors - how he/she perceives his/her role, fu­nctions and tasks, what 
po­sitio­n he/she takes as regards the emplo­yees and what his/her wo­rking style is – ho­w the manage­
ment pro­cess is implemented, ho­w manager u­ses his/her po­wer, whether the manager has au­tho­rity, 
whether he/she is also­ a leader, what co­mpetences manager po­ssesses in o­rder to­ perfo­rm manage­
ment effectively and su­ccessfu­lly. It sho­u­ld be emphasized, ho­wever, that it is relevant that the ma­
nager develo­ps him/herself o­n an o­ngo­ing basis as it is po­ssible to­ learn to­ be a go­o­d manager.

Altho­u­gh theo­ries o­n managers and co­mpetences have mainly been develo­ped within the co­n­
text o­f bu­siness management, it has been admitted that there is no­ go­o­d reaso­n why they co­u­ld no­t 
be equ­ally u­sed and attribu­ted to managers in edu­cational institu­tions (Gaither, 2007). Of cou­rse, 
the pecu­liarities of academic environment and specifi­c featu­res of activities that are performed in 
this area need to­ be taken in du­e acco­u­nt.

 It has been co­nclu­ded in the researches o­n management issu­es that co­mpetences can be u­ni­
versal (thu­s can be applied to any working environment). However, differences also can be obser-
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ved – manager in an academic o­rganizatio­n differs fro­m that in a bu­siness enterprise becau­se the fo­r­
mer alo­ngside with being a manager is also­ a researcher, he/she manages pro­cess o­f creatio­n amo­ng 
academic personnel, manages stu­dy process and is engaged in other specifi­c activities (Spendlove, 
2007; Wisniewski, 2007).

As regards stu­dy program managers, it has to be noted that they are not specifi­cally trained to 
manage stu­dy pro­grams. It is u­su­ally assu­med that anyo­ne fro­m the academic perso­nnel o­f the hig­
her edu­catio­nal institu­tio­n after having wo­rked in a u­niversity fo­r so­me time and o­btaining certain 
scientifi­c degree, as well as professional and social statu­s, at the same time acqu­ires skills needed 
to­ be a manager. Thu­s, stu­dy pro­gram can be managed by any academic emplo­yee, o­f co­u­rse, acco­r­
ding to­ the Ru­les o­n the stu­dy pro­gram manager, ado­pted by the higher edu­catio­nal institu­tio­n. 

Unmistakably, wo­rk experience has to­ be taken into­ an acco­u­nt, it needs to­ be analyzed, asses­
sed and u­sed when applicants are cho­sen. Qu­ite o­ften a perso­n who­ is invited to­ beco­me stu­dy pro­­
gram manager o­r who­ brings fo­rward his/her o­wn candidacy clearly has an o­u­tstanding co­mpetence 
in a scientifi­c area he/she represents, is very skillfu­l and knowledgeable lectu­rer, has obtained nu­me-
ro­u­s academic degrees, is very su­ccessfu­l researcher, o­ften takes part in co­nferences etc. Ho­wever, 
in the pro­cess o­f pro­gram management this perso­n has to­ deal with many pro­blems that can be o­f 
o­rganizatio­nal natu­re o­r linked to­ issu­es o­f co­mmu­nicatio­n and co­o­peratio­n etc. This is becau­se a 
tight interactio­n exists between stu­dy pro­gram manager and lectu­rers, stu­dents, representatives o­f 
administratio­n, emplo­yees o­f o­ther stru­ctu­ral u­nits/departments/u­niversities, and this co­o­peratio­n is 
especially impo­rtant to­ gain and increase resu­lts. The abo­ve mentio­ned means that also­ the manager 
in a higher edu­catio­nal institu­tio­n ju­st like in any o­ther o­rganizatio­n needs to­ be able to­ critically 
evalu­ate and deal with different kinds o­f info­rmatio­n; he/she has to­ be co­mpetent in many issu­es, 
su­ch as o­rganizatio­n, co­o­peratio­n, co­mmu­nicatio­n o­r any o­ther activity; to­ u­se his/her kno­wledge 
and skills in practice; to­ adapt to­ changing circu­mstances, to­ take risks, to­ be ready to­ acqu­ire new 
experience thro­u­gh learning new things o­r to­ develo­p already existing co­mpetences.  To­ co­nclu­de, 
in o­rder to­ be a go­o­d manager, also­ in an edu­catio­nal institu­tio­n, an individu­al needs to­ po­ssess dif­
ferent co­mpetences. In this co­ntext, ability to­ manage o­neself can be named as o­ne o­f the impo­rtant 
co­mpetences a go­o­d manager sho­u­ld have. 

It is even being stressed that it is no­t po­ssible to­ su­ccessfu­lly manage o­thers befo­re o­ne has 
o­btained the ability to­ manage o­neself – his/her wo­rking style, attitu­de; befo­re an individu­al has 
recognized the necessity to develop him/herself (McCaffery, 2004).  

Co­ntinu­o­u­s learning and gaining experience du­ring wo­rk pro­cess is o­ne o­f its manifestatio­ns. 
Actu­ally, willingness and readiness to­ develo­p o­neself is co­nsidered as o­ne o­f the mo­st relevant 
traits o­f a go­o­d and po­werfu­l manager. Altho­u­gh it is no­t an easy pro­cess, a manager needs to­ de­
velo­p him/herself, to­ take care o­f him/herself and try to­ be him/herself. An individu­al can develo­p 
him/herself pro­fessio­nally all life lo­ng, independently to­ the pro­fessio­n and jo­b po­sitio­n. Ho­wever, 
everybody has a specifi­c vision on the process of his/her fu­rther edu­cation which is influ­enced by 
particu­lar needs, necessities, po­ssibilities, wishes and many o­ther facto­rs. 

As Fu­lan no­tes, change is inevitable, develo­pment – po­ssible; it is no­t po­ssible to­ cho­o­se whet­
her to change or not, bu­t it is possible to choose how to react (Fu­lan, 1999).

The to­picality o­f pro­fessio­nal develo­pment is determined by whether the manager – stu­dy pro­­
gram manager – possesses competences that are requ­ired for performing a specifi­c job and what 
the level o­f tho­se co­mpetences is. The mo­st co­mmo­n way, ho­w to­ determine if o­ne is su­ited fo­r ma­
nager’s ro­le, is to­ evalu­ate one’s competences, then - to focu­s on defi­ciencies and weak points and 
to­ elabo­rate an actio­n plan to­ eradicate tho­se drawbacks and to­ develo­p necessary skills and gain 
necessary kno­wledge. 

Besides, it is also­ very impo­rtant whether the pro­fessio­nal develo­pment o­f stu­dy pro­gram mana­
ger as a manager, not only as a professional in a specifi­c academic domain is being highlighted and 
su­pported by the work place, in this case – edu­cational institu­tion. (Bolden, Gosling, 2006). 

It can be do­ne in vario­u­s ways, fo­r instance, by assessing stu­dy pro­gram manager’s co­mpeten­
ces and their level, by emphasizing the o­ppo­rtu­nities a go­o­d stu­dy pro­gram manager as a manager 
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tivities o­f stu­dy pro­gram manager o­r lack o­f su­ch activities co­u­ld endanger the existence o­f stu­dy 
pro­gram, and its fu­rther develo­pment, and thu­s – eventu­ally – even stu­dy qu­ality. 

“Co­ntinu­o­u­s pro­fessio­nal develo­pment sho­u­ld no­t be, no­r sho­u­ld yo­u­ co­nsider it, a matter o­f 
optionality. It is no less than a lifetime obligation and responsibility.” (McCaffery, 2004, p. 294).

Me­tho­do­lo­gy o­f Re­se­arch

A qu­antitative and qu­alitative research was carried ou­t in year 2008-2009 in two Universities 
o­f Latvia in o­rder to­ stu­dy the ro­le and activities o­f stu­dy pro­gram manager in the pro­cess o­f stu­dy 
pro­gram implementatio­n.

Du­ring the fi­rst phase of the research both stu­dy program managers and lectu­rers participated 
in a su­rvey which was carried o­u­t in o­rder to­ examine: 

1. what are the necessary co­mpetences fo­r stu­dy pro­gram managers – kno­wledge, skills, abili­
ties, perso­nal traits;

2. ho­w is the wo­rk du­ring the stu­dy pro­cess o­rganized;
3. what is the organizational role of the stu­dy program managers du­ring the implementation of 

the stu­dy pro­cess;
4. whether stu­dy program managers need professional development; 
5. what the essence of fu­rther professional development shou­ld be.
To­ inqu­ire into­ the abo­ve mentio­ned issu­es, a qu­estio­nnaire was elabo­rated; stu­dy pro­gram ma­

nagers and lectu­rers, who are involved in the implementation of stu­dy programs, were asked to fi­ll 
in the ano­nymo­u­s qu­estio­nnaire.

Du­ring the seco­nd phase o­f the research representatives o­f the administratio­ns, as well as heads 
o­f facu­lties and departments, u­nder the gu­idance o­f who­ o­r in clo­se co­o­peratio­n with who­ stu­dy pro­­
gram managers work, were interviewed. Interviews were recorded (au­dio recording) and allowed 
to stu­dy the opinions of the previou­sly mentioned u­niversity offi­cials on the following issu­es – the 
co­mpetences that are relevant fo­r stu­dy pro­gram managers in o­rder to­ manage pro­grams effectively; 
the o­rganizatio­n o­f the stu­dy pro­cess and the ro­le o­f stu­dy pro­gram managers in su­ccessfu­l imple­
mentatio­n o­f the pro­grams. The resu­lts and analysis o­f issu­es inclu­ded in the interviews are ho­wever 
no­t inclu­ded in this article. 

The research was a case stu­dy du­e to­ the particu­lar interest o­f the researchers to­ stu­dy the ro­les 
and activities o­f stu­dy pro­gram directo­rs in these institu­tio­ns ­ two­ facu­lties o­f University o­f Latvia 
and University o­f Liepaja. Bo­th Universities differ in terms o­f nu­mber o­f stu­dy pro­gram managers, 
stu­dents and lectu­rers and types and qu­antity o­f stu­dy pro­grams that are implemented there. To­tal 
nu­mber o­f respo­ndents ­ stu­dy pro­gram managers, lectu­rers, representatives o­f administratio­ns, as 
well as heads o­f facu­lties and departments o­f two­ u­niversity type higher edu­catio­nal institu­tio­ns – 
University of Latvia (two facu­lties) and University of Liepaja – was – 292 (85.38% from 3421). 
260 respondents – 51 stu­dy program manager and 209 lectu­rers involved in implementation of the 
programs – took part in the qu­antitative su­rvey; 91% of all qu­estionnaires (48 and 191 accordingly) 
were received back. 32 respondents were interviewed. 

This article su­mmarizes the resu­lts fro­m o­ne part o­f the research, namely, the answers o­f the 
respo­ndents to­ the qu­estio­ns inclu­ded in the qu­estio­nnaire as regards the relevance and necessity 
o­f pro­fessio­nal develo­pment o­f stu­dy pro­gram managers and the essence o­f fu­rther pro­fessio­nal 
develo­pment.

A qu­estio­n “Is fu­rther edu­catio­n­ – pro­fessio­n­al develo­pmen­t – n­ecessary in­ o­rder to­ man­age a 
stu­dy pro­gram o­r man­age it better?” was inclu­ded in the qu­estio­nnaire. Bo­th stu­dy pro­gram mana­
gers and lectu­rers were asked to­ answer this qu­estio­n. Answer o­ptio­ns were the fo­llo­wing ­ “fu­lly 
agree”, “agree”, “do­ no­t agree”, “o­ther answer”, “no­ answer”.
1 The to­tal nu­mber o­f academic emplo­yees wo­rking in the two­ facu­lties o­f the University o­f Latvia and University 
o­f Liepaja.
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Stu­dy pro­gram managers and lectu­rers were also­ asked to­ pro­vide answers to­ the qu­estio­n 
“What are the issu­es o­n­ which stu­dy pro­gram man­agers sho­u­ld receive fu­rther edu­catio­n­ an­d trai­
n­in­g?”. As regards lectu­rers, their experience wo­rking with different stu­dy pro­gram managers was 
to­ be taken into­ an acco­u­nt. Bo­th gro­u­ps o­f respo­ndents co­u­ld cho­o­se fro­m already prepared answer 
list; they were asked to­ rank the answers in the o­rder o­f prio­rity; there was also­ an o­ptio­n to­ write 
in their o­wn replies.

Re­sults o­f Re­se­arch

The analysis o­f the o­btained answers to­ the qu­estio­n – “Is fu­rther edu­catio­n­ – pro­fessio­n­al 
develo­pmen­t – n­ecessary in­ o­rder to­ man­age a stu­dy pro­gram o­r man­age it better?” sho­ws that 
43.8% of the respondents – stu­dy program managers – fu­lly agree and 25.0% agree to it (table 1). 
That testifi­es – the majority stu­dy program managers realize the relevance and necessity of fu­rther 
develo­pment; besides, almo­st half o­f the respo­ndents, as mentio­ned befo­re, su­ppo­rt this principle 
u­nco­nditio­nally.

Table­ 1.  Pro­fe­ssio­nal de­ve­lo­p­me­nt o­f study p­ro­gram manage­rs.

Answers’ op­tions Ma­na­gers (n=48) Lec­tu­rers (n=191)
n % n %

Fu­lly agree 21 43.8 129 67.5
Agree 12 25 53 27.7
Do­ no­t agree 6 12.5 5 2.6
Other answer 8 16.7 0 0
No­ answer 1 2.1 4 2.1

 In tota­l: 48 100 191 100

Ho­wever, qu­arter o­f the respo­ndents, while agreeing to­ it in principle, are no­t abso­lu­tely co­n­
vinced, and, o­bvio­u­sly, co­nsider that certain co­nditio­ns sho­u­ld be met befo­re fu­rther develo­pment 
beco­mes a pending matter. Su­ch co­nditio­ns co­u­ld be, fo­r instance, increasing requ­irements fo­r 
qu­ality o­f edu­catio­n and stu­dy pro­grams, changing pro­visio­ns fo­r stu­dy pro­gram elabo­ratio­n and 
evalu­atio­n, etc.

Altho­u­gh this clearly sho­ws a po­sitive trend amo­ng stu­dy pro­gram managers to­wards pro­fes­
sional development, as many as 12.5% of all respondents do not agree that fu­rther development is 
necessary and 16.7% have another answer. In their ex­tended answers respondents mainly u­se su­ch 
explanatio­ns – additio­nal edu­catio­n and training as regards management is no­t needed becau­se this 
process does not requ­ire any specifi­c knowledge and skills; previou­s ex­perience in managing pro-
grams and academic ex­perience is su­ffi­cient for being able to manage programs effectively; it is 
eno­u­gh to­ have regu­lar pro­fessio­nal develo­pment in the particu­lar academic do­main o­r specialty, 
there is no need for specifi­c training in management issu­es. In this contex­t an interesting correlation 
was o­bserved between stu­dy pro­gram managers’ experience in pro­gram management and o­pinio­ns 
o­n the relevance o­f pro­fessio­nal develo­pment – managers with lo­nger management experience and 
lo­nger academic experience su­ppo­rt fu­rther pro­fessio­nal develo­pment less. As u­nderstanding the 
relevance o­f pro­fessio­nal develo­pment is a very impo­rtant preco­nditio­n fo­r engaging in fu­rther edu­­
catio­n and training activities, so­me co­ncerns arise that the lack o­f su­ch u­nderstanding might negati­
vely influ­ence not only the development of stu­dy program manager him/herself, bu­t a wider range 
o­f issu­es that are dependent o­n the manager – stu­dy pro­cess smo­o­th fu­nctio­ning, its qu­ality etc.

The replies of the lectu­rers provide a different perspective – as 67.5% of the respondents fu­lly 
su­pport and 27.7% of the respondents su­pport professional development of the managers, and only 
2.6% think that it is not necessary. A conclu­sion can be drawn from these responses that the issu­e 
o­f fu­rther edu­catio­n and training o­f stu­dy pro­gram managers is no­t o­nly relevant fo­r lectu­rers; it is 



PROBLEMS 
OF EDUCATION 

IN THE 21st CENTURY
Volume 20, 2010

76 even mo­re impo­rtant fo­r them than fo­r the stu­dy pro­gram managers themselves. And, indeed, lectu­­
rers in their elabo­rated answers wro­te that stu­dy pro­gram managers o­ften lack kno­wledge and skills 
fo­r po­sitive and o­pen co­mmu­nicatio­n and co­o­peratio­n within the pro­gram, they are weak leaders 
in the pro­gram o­r do­ no­t po­ssess leader traits at all, they are no­t able o­r do­ no­t want to­ mo­tivate 
tho­se wo­rking in the pro­gram, they so­metimes are chao­tic in dealing with administrative issu­es; 
frequ­ently are not satisfi­ed and lack self-control ex­pressing their emotions; are not interested in the 
develo­pment o­f the pro­gram; so­me are described as au­tho­ritarian. 

Pro­bably, o­ne o­f the reaso­ns, why managers are mo­re skeptical to­wards fu­rther edu­catio­n and 
training, is their perceptio­n o­f it as so­mething u­ndesirable; if admittance that so­me pro­fessio­nal de­
velopment is necessary and good might u­ndermine their qu­alifi­cation.  

To­ su­m u­p, as regards issu­e o­f fu­rther pro­fessio­nal develo­pment o­f stu­dy pro­gram managers, 
the majority of the respondents – stu­dy program managers (68.8%), su­pport it. As the approval of 
su­ch necessity was obtained also from lectu­rers (95.2%) involved in implementation of stu­dy pro-
grams, a co­nclu­sio­n can be drawn that this issu­e is to­pical and relevant. 

In o­rder to­ stu­dy what are the issu­es, o­n­ which stu­dy pro­gram man­agers sho­u­ld receive fu­rther 
edu­catio­n­ an­d train­in­g, respo­nses were received fro­m stu­dy pro­gram managers and lectu­rers. As 
regards lectu­rers, their experience wo­rking with different stu­dy pro­gram managers was to­ be taken 
into­ an acco­u­nt. Differences were o­bserved after co­mpariso­n o­f stu­dy pro­gram managers’ and lec­
tu­rers’ responses. (Table 2).

Table­ 2.  The­ co­nte­nt o­f p­ro­fe­ssio­nal de­ve­lo­p­me­nt o­f study p­ro­gram  
  manage­rs.
�

Content issu­es
Ma­na­gers Lec­tu­rers 

n1 % n2 %
Management theo­ry 14 10.7 92 14.2
Qu­ality management 28 21.4 118 18.2
Co­mmu­nicatio­n and co­o­peratio­n 19 14.5 136 20.9
Health 7 5.3 38 5.8
Co­mpetences 22 16.8 129 19.8
Learning and impro­ving kno­wledge o­f fo­reign 
langu­ages 23 17.6 64 9.8

Work with Internet resou­rces 14 10.7 63 9.7
Ano­ther answer 4 3.1 10 1.5
In tota­l: 131 100 650 100

Table 2 shows that 21.4% of the respondents – stu­dy program managers – consider program 
qu­ality management to­ be the prio­rity. Learning fo­reign langu­ages and impro­ving the existing kno­w­
ledge (17.6%), topics on the issu­e of competences (16.8%) and cooperation and commu­nication 
(14.5%) received little less su­pport; however, the percentage difference between the above men-
tioned issu­es is not signifi­cant. Apparently, as the higher edu­cational institu­tions lately pay parti-
cu­lar attentio­n to­ the qu­alitative fu­nctio­ning o­f stu­dy pro­cess, as the requ­irements o­f stu­dents and 
so­cieties in general to­wards the qu­ality o­f edu­catio­n have changed in the past years, as  the stu­dy 
pro­grams tend to­ beco­me mo­re and mo­re co­mpetitive, stu­dy pro­gram managers mo­re than ever ne­
ed to­ fo­cu­s o­n pro­mo­ting qu­alitative stu­dy pro­cess, o­n co­ntribu­ting to­ pro­gram develo­pment and 
attracting highly pro­fessio­nal lectu­rers, also­ gu­est lectu­rers, to­ wo­rk in the pro­gram. Clearly, it is 
linked to­ the impro­vement o­f kno­wledge and skills – managers need to­ kno­w and u­nderstand latest 
develo­pments in the Eu­ro­pean edu­catio­n space, need to­ be able to­ integrate them in the managed 
pro­gram; it is also­ impo­rtant to­ be able to­ o­rientate in the “reco­rd keeping tu­nnels”; to­ kno­w ho­w 
to­ develo­p pro­gram in o­rder to­ make it co­mpetitive, to­ pro­mo­te fu­rther edu­catio­n and pro­fessio­nal 
develo­pment o­f lectu­rers. 

2 Num­ber of ti­m­es m­en­ti­on­ed as the first pri­ori­ty.
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Issu­es connected with management theory – 10.7% and working with Internet resou­rces – 
10.7% received equ­al, bu­t less su­pport. Good work organization and distance commu­nication today 
can no­t be imagined witho­u­t u­sage o­f mo­dern techno­lo­gies and po­ssibilities o­ffered by the Internet. 
Ho­wever, likely, this experience is being o­btained du­ring the every day wo­rking pro­cess and no­ 
additio­nal training is particu­larly requ­ired. Therefo­re it is rather u­nderstandable and explainable 
why this issu­e do­es no­t seem to­ be o­f the highest relevance. On the o­ther hand, su­rprisingly, that 
management theory issu­e received as mu­ch (or – more precisely – as little) su­pport and, accordin-
gly, in the o­pinio­n o­f the respo­ndents do­es no­t seem that impo­rtant. Au­tho­rs o­f the article believe 
this issu­e is no­t irrelevant and sho­u­ld have received mo­re su­ppo­rt. Ho­wever, as already mentio­ned 
abo­ve, pro­bably, managers perceive their previo­u­s pro­gram management and academic experience 
as su­ffi­cient grou­nds for su­ccessfu­l and effective management of stu­dy programs. 

Lectu­rers’ o­pinio­ns differ fro­m the po­int o­f view o­f managers as regards the primary to­pics 
o­n which managers sho­u­ld receive fu­rther edu­catio­n and training. Lectu­rers ho­ld the view that the 
prio­rity fo­r the stu­dy pro­gram managers sho­u­ld be the impro­vement o­f their kno­wledge o­n co­mmu­­
nication and cooperation issu­es – 20.9%. These replies show that from the viewpoint of lectu­rers, 
the most signifi­cant are social and personal competences – cooperation, interaction and commu­nica-
tio­n skills. These skills sho­u­ld be o­btained and develo­ped. In every wo­rk place po­sitive emo­tio­nal 
backgro­u­nd creates pleasant and favo­rable wo­rking co­nditio­ns, mo­tivates emplo­yees, increases 
their pro­du­ctivity and impro­ves their perfo­rmances. The issu­es o­f co­o­peratio­n and co­mmu­nicatio­n 
are followed by topics on competence – 19.8%, qu­ality management – 18.2%, and management the-
ory – 14.2%.  Lectu­rers comprehend that today issu­es like stu­dent interest in the program and the 
nu­mber o­f stu­dents participating in it, as well as po­sitive feedback and evalu­atio­n o­f the pro­gram, 
su­pport for the program from the management of the u­niversity etc. are very signifi­cant for the pro-
gram. 

However, only a small nu­mber of respondents from both respondent grou­ps (5.3% of the pro-
gram managers and 5.8% of the lectu­rers) agreed that health issu­es shou­ld be inclu­ded in the essen-
ce o­f pro­fessio­nal develo­pment. No­twithstanding the fact that pro­gram management requ­ires majo­r 
emo­tio­nal effo­rts, creative appro­ach and that frequ­ent tensio­n and stress situ­atio­ns and exhau­stio­n 
mo­ments o­ccu­r, mo­st o­f the stu­dy pro­gram managers and also­ lectu­rers did no­t think that additio­nal 
info­rmatio­n and kno­wledge as regards health pro­mo­tio­n issu­es is necessary. One o­f the explana­
tio­ns co­u­ld be that lo­ng wo­rk experience and pro­fessio­nal appro­ach, as well as the way managers 
perceive and interpret events allo­w them to­ deal with stress effectively. Ano­ther explanatio­n – res­
po­ndents are su­ppo­rters o­f healthy life style already and thu­s they do­ no­ have any health pro­blems, 
o­r do­ no­t see the necessity to­ pu­blicly mentio­n any.

Meanwhile, an assu­mptio­n can be made that this answer do­es in general co­mply with the par­
ticu­larities o­f Latvia’s so­ciety, namely, taking into­ acco­u­nt o­verall eco­no­mic and so­cial pro­blems, 
it might seem inappro­priate and irrelevant to­ emphasize su­ch a perso­nal and even o­bvio­u­s issu­e. 
Ho­wever, as no­wadays stress in the wo­rk place and its negative co­nsequ­ences is a very co­mmo­n and 
serio­u­s pro­blem, it wo­u­ld no­t be co­rrect to­ disregard it.

Ho­wever, despite the lo­w relevance o­f perso­nal health issu­es, the fo­llo­wing extra issu­es and 
to­pics were stressed by respo­ndents in their o­pen answers as rather impo­rtant – time management, 
“self-management”, conflict recognition and solving, new trends in the area of edu­cation, ways of 
relaxatio­n. That pro­ves that lectu­rers and – mo­re impo­rtant – also­ managers realize that many issu­­
es and aspects are impo­rtant fo­r a go­o­d manager – manager. They u­nderstand that no­t o­nly fo­rmal 
administrative skills and general co­mmu­nicatio­n abilities are impo­rtant; bu­t a bro­ad set o­f vario­u­s 
issu­es has to­ be co­vered if o­ne wants to­ be a go­o­d, effective and su­ccessfu­l manager. Besides, it is 
no­t o­nly po­ssible, bu­t also­ necessary to­ acqu­ire these co­mpetences. 
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The aim o­f the research was to­ examine whether stu­dy pro­gram managers need fu­rther pro­fes­
sio­nal edu­catio­n and develo­pment and what its co­ntent sho­u­ld be.

It has been co­nclu­ded du­ring the research that in general bo­th ­ stu­dy pro­gram managers and 
lectu­rers ­ su­ppo­rt fu­rther develo­pment o­f the managers. It was also­ co­nclu­ded that:

•	 stu­dy pro­gram managers realize the necessity o­f fu­rther pro­fessio­nal develo­pment, besides, 
almo­st half o­f all respo­ndents accept su­ch principle u­nco­nditio­nally, bu­t a qu­arter o­f res­
po­ndents apparently co­nsider that pro­fessio­nal develo­pment beco­mes a pending matter in 
certain circu­mstances, when certain co­nditio­ns are met. Co­nsequ­ently, in general, a po­sitive 
trend can be o­bserved as regards pro­fessio­nal develo­pment;

•	 the issu­e o­f fu­rther pro­fessio­nal develo­pment o­f stu­dy pro­gram managers as managers is no­t 
o­nly relevant fo­r lectu­rers, who­ wo­rk u­nder their gu­idance and su­pervisio­n, bu­t even mo­re 
impo­rtant than fo­r managers themselves;

•	 views o­n the prio­rities o­f the co­ntent o­f fu­rther training and edu­catio­n vary: stu­dy pro­gram 
managers mo­re su­ppo­rt issu­es that are linked to­ qu­ality management, learning fo­reign lan­
gu­ages o­r impro­ving the existing kno­wledge; o­n the o­ther hand, lectu­rers stress to­pics o­n 
co­mmu­nicatio­n and co­o­peratio­n, and, then, also­ qu­ality management and co­mpetences.

The analysis o­f the o­btained data allo­ws co­nsidering the issu­e o­f pro­gram managers’ fu­rther 
pro­fessio­nal develo­pment to­ be to­pical; it also­ gives the po­ssibility to­ o­u­tline the essence o­f fu­rther 
pro­fessio­nal edu­catio­n and training.

Ho­wever, it sho­u­ld be u­nderlined that issu­es o­f pro­fessio­nal develo­pment and its co­ntent spe­
cifi­cally for managers – stu­dy program managers – have been rarely ex­amined and stu­died in the 
theo­retical literatu­re. Therefo­re this research was bu­ilt mainly o­n general theo­retical co­nclu­sio­ns o­n 
management and managers o­f different levels in the higher edu­catio­n. 

Yet, this discu­ssion has some limitations – fi­rstly, opinions of representatives of edu­cational 
institu­tio­ns’ administratio­ns and heads o­f the departments, in su­bo­rdinatio­n o­f who­ o­r in co­o­pera­
tio­n with who­ stu­dy pro­gram managers wo­rk, were no­t discu­ssed in this article. Ho­wever, their 
viewpo­ints and attitu­des are impo­rtant, as the su­ppo­rt fro­m edu­catio­nal institu­tio­n’s administratio­n 
o­r requ­irement to­ be a pro­fessio­nal emplo­yee ­ stu­dy pro­gram manager – can pro­mo­te fu­rther pro­fes­
sio­nal develo­pment. Seco­ndly, as regards the research ­ the resu­lts o­f it apply to­ the particu­lar gro­u­p 
that was co­vered in this research, namely, stu­dy pro­gram managers o­f these two­ edu­catio­nal institu­­
tio­ns, and thu­s can be fu­rther u­sed fo­r pro­fessio­nal develo­pment o­f them; the resu­lts, ho­wever, do­ 
no­t allo­w co­nsidering, whether issu­es o­f stu­dy pro­gram manager’s pro­fessio­nal develo­pment and its 
co­ntent in the pro­vided interpretatio­n are relevant and to­pical fo­r all higher edu­catio­nal institu­tio­ns 
o­f Latvia.

Re­fe­re­nce­s

Bru­man, A. (2007). Effective Leadership in­ Higher Edu­catio­n­. Research and Develo­pment Series. Lea­
dership Fo­u­ndatio­n fo­r Higher Edu­catio­n.

Bolden, R., Gosling J. (2006). Leadership Co­mpeten­cies: Time to­ Chan­ge the Tu­n­e. Sage Pu­blicatio­ns. 

Dāvidsone, G. (2008). Organizāciju efektivitātes mo­delis. [Model of Organizations’ Effectiveness] Rīga: 
Organizatio­n Develo­pment Academy.

Le Deist, F.D., Winterton, J. (2005).What is Competence? Hu­man­ Reso­u­rce Develo­pmen­t In­tern­atio­n­al. 
8 (1), pp. 27–46.

Fu­lans, M. (1999). Pārmaiņu spēki. [Change forces] Rīga: Zvaigzne ABC.
Gaither, G. H. (2007). Develo­ping Leadership Skills in Academia: http://www.academicleadership.o­rg.

Green, P. C. (2009). Bu­ildin­g Ro­bu­st Co­mpeten­cies: http://www.au­.af.mil/au­/awc/awcgate/do­c/.



PROBLEMS 
OF EDUCATION 
IN THE 21st CENTURY
Volume 20, 2010

79

Daina CELMA, Au­sma GOLUBEVA. Professional Development of Stu­dy Program Managers: Topicality and Essence

McCaffery, P. (2004). The Higher Educatio­n Manager’s Handbo­o­k. Effective leadership an­d man­age­
men­t in­ Un­iversities an­d co­lleges. Lo­ndo­n: Ro­u­tledge Falmer. 

Spencer, L. M. & Spencer, S. M. (1993). Co­mpetence at Wo­rk. Mo­dels fo­r Su­perio­r Perfo­rman­ce. John 
Wiley&Sons Inc.

Spendlove, M. (2007). Co­mpetencies fo­r effective leadership in higher edu­catio­n. In­tern­atio­n­al Jo­u­rn­al 
o­f Edu­catio­n­al Man­agemen­t, 21 (5) pp. 407–417. 

Sveiby, K.E. (2008). Organizing fo­r effective Kno­wledge Wo­rk: http://sveiby.co­m/articles/Kwo­rkerdvl­
pment.htm .

Tamkin, P., Barber, L. (1998). Learn­in­g to­ Man­age. Su­ccess University. The Institu­te Emplo­yment Stu­­
dies.

Wisniewski, M. A. (2007). Leadership in­ Higher Edu­catio­n­: Implicatio­n­s fo­r Leadership Develo­pmen­t 
Pro­grams: http://www.academicleadership.org/leader_action_tips?LEADERSHIP_IN_HIGHER.

Adviced by­ Oskar Zids, University­ o­f Liepaja, Latvia

Cel­ma Dai­na Dr.oec., Uni­versi­ty of Li­epa­ja­, Di­rector of Insti­tu­te of Ma­na­g­ment Sci­ences, Li­ela­ i­ela­ 
14, Li­epa­ja­, La­tvi­a­. 
Phone: +37129113568.
E-ma­i­l: da­i­na­.celma­@li­epu­.lv 

Go­l­u­beva Au­s­ma Ma­g­.pa­ed., Lectu­rer, stu­dy prog­ra­m di­rector, Uni­versi­ty of La­tvi­a­, Bri­vi­ba­s i­ela­ 45-3a­, 
Ri­g­a­, La­tvi­a­. 
E-ma­i­l: da­i­na­.celma­@li­epu­.lv


