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Abstract 

Difficulties in reading present a multifaceted challenge that affects not only students’ achievement but 
also their affective growth. This research focuses on evaluating the effect of the Drama-Based Reading 
Support Program (DBRSP), which possesses a multicomponent structure and was developed for primary 
school students with reading difficulties. To assess the intervention, a quantitative research approach was 
utilized, specifically adopting a single-group pre-experimental design with pre- and post-test measures. 
The study group consists of 8 fourth-grade primary school students who do not have any intellectual 
disabilities or diagnoses but experience reading difficulties, determined by criterion sampling.  The 
Informal Reading Inventory, Reading Motivation Scale, and Reading Attitude Scale were used for data 
collection. During the implementation process, a 32-hour (8-week) intervention program integrating 
drama techniques with reading strategies was applied. Data analysis was performed using the Wilcoxon 
Signed-Rank Test. The research findings revealed that the DBRSP implementation significantly increased 
the students’ reading comprehension skills and reading motivation levels. Conversely, it was determined 
that the program did not create a statistically significant difference in the students’ attitudes toward 
reading in the short term. Consequently, these preliminary findings suggest that drama-based activities 
may serve as a promising intervention tool supporting both the cognitive and motivational development 
of students with reading difficulties by transforming the reading process from a mechanical act into an 
experiential one; however, given the single-group design and limited sample size, these results should be 
interpreted as exploratory, and further research is needed before broader generalizability can be claimed.
Keywords: creative drama, intervention program, reading comprehension, reading difficulty, reading 
motivation

Introduction

Cultivating qualified individuals capable of meeting 21st-century expectations 
necessitates the development of fundamental cognitive skills, most notably reading. However, 
the complex nature of reading as a cognitive process complicates how this skill should be taught 
and fostered, especially for students experiencing difficulties. Therefore, it is critical to address 
reading comprehensively during the primary school years. Reading skill, which is the primary 
indicator of academic achievement in primary school and significantly shapes this concept, also 
emerges as a determinant competency required in every area of individuals’ future lives (Catts 
& Kamhi, 2017; Snow & Matthews, 2016). Reading should be viewed as a process based on 
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engagement and experience between the reader and the text (National Reading Panel [NRP], 
2000). Similarly, Pečjak et al. (2011) conceptualized this process as an interactive structure 
involving the text, prior knowledge (content knowledge, knowledge of text features, experiences), 
reading context, motivations, and purposes. Contemporary scholarship approaches reading as 
a transactional experience where the reader constructs meaning in a specific environment for 
a specific purpose (Akyol, 2020). Ultimately, reading aims to synthesize and derive meaning 
from a text (Snow, 2002) and to create a mentally integrated representation of the text (Kintsch 
& Mangalath, 2011).

Despite having no mental or physical impairments, some students may exhibit reading 
performance differing from their peers and encounter certain difficulties in reading (Akyol & 
Çoban Sural, 2021; Kunert & Scheepers, 2014; Schiff et al., 2013). NRP (2000) identified 
the fundamental building blocks of the reading mechanism as encompassing phonological 
processing, fluency, vocabulary knowledge, and text comprehension, positing that insufficiencies 
in these domains function as the principal markers of reading struggles. Previous studies have 
reported that students with reading difficulties, despite having age-appropriate intelligence 
levels and educational opportunities, encounter difficulties specifically in the core dimensions 
of phonological process, vocabulary knowledge, reading fluency, and reading comprehension 
(Armbruster, 2010; Fletcher et al., 2018; Hulme & Snowling, 2016; Kargın et al., 2023; Knoop-
van Campen et al., 2018). Recent research highlights that reading difficulty is a multifaceted 
phenomenon in which students with reading difficulties may exhibit distinct weaknesses across 
various domains (Catts & Petscher, 2022; Hulme & Snowling, 2016).

A significant determinant in enhancing reading proficiency of students with reading 
difficulties is their affective disposition toward reading. Even when viewed through a cognitive 
lens, incorporating the affective dimensions of reading is essential to fully comprehend the 
mechanisms of skill acquisition (Monteiro, 2013). Research has revealed that students’ reading 
skills are influenced by affective factors (Cambria & Guthrie, 2010; Wigfield et al., 2016). 
Specifically, the motivation and dispositions of students with reading difficulties directly 
influence their engagement across the pre-reading, while-reading, and post-reading, significantly 
affecting the success of the process. Existing literature has highlighted a disparity that students 
with reading difficulties possess and a significantly diminished drive to read compared to their 
proficient peers (Jéldrez et al., 2025; Zentall & Lee, 2012; McGeown et al., 2012; Torppa et 
al., 2020; Zentall & Lee, 2012). Similarly, studies have stated that negative attitudes toward 
reading are a factor fuelling reading failure, and these students exhibit avoidance behaviours 
regarding the act of reading (McKenna et al., 2012). Therefore, it can be said that improving 
the affective characteristics, such as motivation and attitude toward reading, of students with 
reading difficulties is of critical importance, at least as much as the technical enhancement of 
their reading skills.

It should be noted that reading motivation and reading attitude are not conceptualized 
uniformly across the international literature; some frameworks treat motivation as a component 
nested within a broader construct of reading attitude rather than as an independent variable. 
It is therefore necessary to clarify how each construct is defined and operationalized in this 
study. Following Wigfield et al. (2016), reading motivation is defined as the goals, beliefs, and 
values that energize an individual’s engagement in reading, encompassing intrinsic dimensions 
(e.g., curiosity, involvement) and extrinsic dimensions (e.g., recognition, compliance). Reading 
attitude, in turn, is defined in line with McKenna and Kear (1990) as a relatively stable system 
of feelings toward reading that shapes an individual’s tendency to approach or avoid reading, 
spanning both recreational and academic reading contexts. Although the two constructs are 
conceptually related and, in some models, treated as overlapping, they were assessed as separate 
variables in the present study, consistent with the distinct, previously validated instruments 
developed to measure each one.
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The complex nature of reading skill as a cognitive process complicates the answers 
regarding how to develop this skill in students experiencing reading difficulties. Indeed, 
although the reading capabilities of students with reading difficulties have been the intense 
focus of research for many years, uncertainties regarding the teaching and development of 
this skill persist (Castles et al., 2018). In this context, identifying students exhibiting reading 
difficulties, determining their needs, and implementing intervention programs accordingly are 
deemed necessary to remediate reading difficulties and prevent the widening of the academic, 
social, and affective developmental gap that may arise between these students and their peers. 
A review of the literature has revealed that various applications (models, strategies, methods, 
techniques, etc.) and intervention programs are utilized in the remediation of reading difficulties 
(Yıldız & Aydoğmuş, 2021). Structured intervention programs have been shown to enhance 
reading skills of both students with reading difficulties and those prone to reading failure (Hall 
et al., 2023; Koritnik & Aberšek, 2014; Scammacca et al., 2016; Swanson et al., 2017). These 
intervention programs typically focus on the fundamental elements of reading process such as 
phonological awareness (Akdal & Kargın, 2019; Bozdağ & Şahin, 2022; Forné et al., 2022), 
vocabulary (Benner et al., 2022; Edis & Yılmaz, 2020; McTigue et al., 2020), and reading 
fluency (Lee & Yoon, 2017; Rasinski et al., 2017; Zimmerman et al., 2021). There also exist 
intervention programs focusing on comprehension processes, which is the overarching goal of 
reading (Scammacca et al., 2016). Various research results have indicated that comprehension 
strategy teaching can be an effective tool in remediating reading difficulties, especially when 
structured to include skills such as identifying the main idea and self-regulation (Donegan & 
Wanzek, 2021; Solis et al., 2012). In addition to single-component interventions, it is widely 
acknowledged within the field that multi-component approaches integrating foundational 
reading skills with reading comprehension processes also enhance reading comprehension 
performance (Wanzek et al., 2010). A review of the literature has revealed the presence of 
multi-component intervention approaches that simultaneously address fundamental literacy 
competencies and text comprehension (Cockerill et al., 2023; Swanson et al., 2017). Donegan 
and Wanzek (2021) have drawn attention to the need for comprehensive research in this field 
by emphasizing the necessity of increasing empirical support for the effect of multicomponent 
reading intervention approaches. 

In the context of the current research, a Drama-Based Reading Support Program 
(DBRSP) was developed and implemented for students with reading difficulties. DBRSP is 
designed as multi-component (phonological process, vocabulary knowledge, reading fluency, 
and comprehension) intervention program. The rationale for choosing drama as a pedagogical 
method in this intervention program is based on its potential to support the reading processes of 
students with reading difficulties through a holistic approach, both cognitively and affectively. 
Drama is defined as enacting any subject with a group, utilizing various techniques principally 
improvisation and role-playing based on the group members’ backgrounds and experiences 
(Adıgüzel, 2006). Any event, phenomenon, abstract or concrete situation, newspaper article, 
caricature, memory, photograph, lesson topic, or any text can easily constitute the subject 
matter to be processed in drama. Drama provides an imaginal experience that allows students 
to actively interact with the text, concretize abstract concepts, and construct meaning in depth 
by enacting events or characters in the text (Baldwin, 2008; Kelin, 2007; McCaslin, 2005). In 
this process, students step into characters, confront unknown situations, and discover multiple 
perspectives. Students experience the events in the text in place of the characters by acting 
“as if,” and this situation helps them analyse and interpret the text more deeply (Medina et al., 
2021). Furthermore, it is stated that the safe social space provided by the drama environment 
reduces the fear of making reading errors and facilitates meaning-making from the text 
(Nageldinger, 2014). It is emphasized that high-level reading comprehension skills depend on 
the students’ interaction and engagement with the text, and that drama-based teaching ensures 
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this interaction and engagement by allowing students to enter the story and experience the 
characters both physically and mentally (Udalla, 2020). In other words, essentially, drama-based 
teaching effectively reconfigures the reading process from a mechanical act into an experience 
by enabling students to establish a physical and mental connection with the text. Medina et al. 
(2021) have examined the intersection points between drama and the reading process within 
the context of reader-response theory, emphasizing the misconceptions that drama is merely a 
tool for play or entertainment, and suggested that drama allows for a relational, embodied, and 
enacted meaning-making process with texts. Previous research has noted that drama assumes 
a facilitative role in processes critical for students with reading difficulties, such as learning 
vocabulary within context, supporting reading fluency through improvisations, and discovering 
implicit meanings within the text through enactments (Wagner, 2002). Drama-based pedagogical 
approaches utilize active participatory dramatic situations to ensure student engagement in 
academic, affective, and aesthetic learning processes across the entire spectrum of academic 
disciplines (Dawson & Lee, 2018). An examination of existing studies has indicated that drama 
serves as a potent pedagogical tool for enhancing reading performance (Çöklü Özkan, 2018; 
Greenfader & Brouillette, 2017; Kılınç et al., 2023; Nageldinger, 2014; Podlozny, 2000; Rose et 
al., 2000; Samuels, 2011; Soyaltın et al., 2021; Udalla, 2020). Additionally, students’ attitudes 
and motivations toward academic and cognitive skills also improve with drama (Erdoğan et al., 
2018; Lee et al., 2015; Lee et al., 2020). Consequently, the overlap between the layered nature 
of reading skill and the functioning of the drama process strengthens the idea that this method 
would be a more effective tool than traditional text-focused methods addressing the specific 
educational requirements of this learner cohort; furthermore, the limited number of studies in 
which drama is used as a pedagogical intervention in remediating reading difficulties renders 
this research significant.

Research Problem and Questions

Existing literature emphasizes the importance of multicomponent interventions that 
address both the cognitive and affective dimensions of reading. Therefore, there is a clear need 
for holistic programs that actively engage students in the reading process while integrating 
various reading sub-skills. The DBRSP, which addresses various reading sub-skills interactively, 
was developed as an intervention to respond to this need. Accordingly, the main purpose of 
this research was to evaluate the effect of the DBRSP developed for students with reading 
difficulties. In line with this purpose, the study sought to answer the following questions: 

1.	 Does DBRSP affect the reading comprehension skill levels of primary school 
students with reading difficulties? 

2.	 Does DBRSP affect the reading motivation levels of primary school students with 
reading difficulties? 

3.	 Does DBRSP have an effect on the reading attitude levels of primary school students 
with reading difficulties?

Research Methodology 

General Background 

To evaluate the effect of the DBRSP on the reading comprehension performance, 
motivation, and attitude of students with reading difficulties, the study employed a single-group 
pretest-posttest design. Creswell and Creswell (2017) stated that the implementation of a one-
group experimental design is appropriate in terms of the effectiveness of the intervention in 
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studies where a new educational method or model is applied. In this design, the level of change 
was determined by measuring the dependent variables (reading comprehension achievement, 
reading motivation, and reading attitude) before and after the independent variable (drama-
based reading support program) was implemented (Büyüköztürk et al., 2013). According to 
Gay et al. (2011), the primary objective in such designs is to demonstrate the effect of the 
intervention within a single-group design. In this research, a control group was not formed since 
the primary aim was to test the effect of DBRSP, which the researcher developed.

Study Group 

	 The research participants consisted of eight fourth-grade students with reading 
difficulties attending a public primary school in Gaziantep, Türkiye. Of the students, 5 were 
female and 3 were male. To determine the participants, the researchers employed criterion 
sampling, purposive sampling method. The fundamental understanding behind using the 
criterion sampling technique is the establishment of certain criteria in the selection of participants 
(Smith & Osborn, 2008). The primary criterion for forming the study group was determined 
as students who do not have a diagnosis of specific learning disability but experience reading 
difficulties. The purpose of establishing this criterion was to ensure the examination of the effect 
and experiential reflections of the drama-based reading support program on the student profile 
directly in need. The “Reading Difficulty Teacher Identification Form” developed by Sirem and 
Baş (2021) and the “Informal Reading Inventory” prepared by Karasu et al. (2013) were used 
in forming the study group. In the first stage of the research, the “Reading Difficulty Teacher 
Identification Form” was distributed to classroom teachers teaching at the fourth-grade level, 
and they were requested to fill out the relevant form for students they considered to have reading 
difficulties. Based on the forms obtained from the teachers, a total of 18 students determined 
to have reading difficulties were listed as candidates to be included in the study group. Out of 
the 18 students, 7 candidates were removed from the list because 5 were of Syrian nationality 
and 2 had specific learning disabilities. In the second stage, the error analysis form and reading 
comprehension questions contained in the Informal Reading Inventory were administered to 
the remaining 11 students. The students’ reading scores and errors were evaluated according 
to the criteria in the inventory. Ultimately, based on the scoring of the reading comprehension 
questions and the results of the error analysis, 8 students who were at the instructional and 
frustration levels were included in the study group. It was ascertained that the participants 
did not have any prior experience with drama. Information regarding the students’ reading 
comprehension and reading errors is presented in Table 1. To ensure participants’ anonymity and 
confidentiality, each student was designated by a code starting with the letter “S” (representing 
“Student”) followed by a sequence number (e.g., S1, S2).

An analysis of the figures presented in Table 1 reveals that students’ reading performances 
are clustered into two groups: instructional and frustration levels. Of the total eight students, five 
were at the instructional level, while three were at the frustration level. This situation indicated 
that the study group had not attained the independent reading level, required instructional 
support, and experienced reading difficulties.
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Data Collection Tools and Procedures

Four different data collection tools were utilized to obtain the quantitative data of the 
research, aimed at identifying students with reading difficulties, determining their reading 
comprehension levels, and measuring two distinct affective characteristics: reading motivation 
and reading attitude. In this study, data regarding student identification and reading levels 
were gathered using the Reading Difficulty Teacher Identification Form (Sirem & Baş, 2021) 
and the Informal Reading Inventory (Karasu et al., 2013). Furthermore, to assess affective 
characteristics, the Turkish adaptations of the Reading Motivation Scale (Wang & Guthrie, 
2004; adapted by Yıldız, 2010) and the Reading Attitude Scale (McKenna & Kear, 1990; 
adapted by Kocaarslan, 2016) were employed. Detailed specifics regarding the data collection 
instruments are presented under the following headings.

In the study, the “Reading Difficulty Teacher Identification Form” developed by Sirem 
and Baş (2021) was utilized to identify students with reading difficulties and to form the study 
group. This form consists of 4 sub-dimensions: neurological, behavioural, affective, and reading 
behaviours. The form consists of 21 items distributed across four sub-dimensions: neurological 
(3 items), behavioural (4 items), affective (3 items), and reading behaviours (11 items). The 
primary purpose of using this form is to evaluate students experiencing reading difficulties 
according to the dimensions included in the form based on teacher observations and opinions, 
and to refer these students to the researcher.

In the study, the “Informal Reading Inventory” developed by Karasu et al. (2013) was 
utilized to analyse students’ reading errors and evaluate their reading performance levels. 
Being an effective tool in evaluating the structure of the reading process, the Informal Reading 
Inventory provides a holistic analysis of reading by addressing reading fluency, which expresses 
word recognition accuracy and speed, together with comprehension skills, which express 
the grasping of text content. This inventory is designed as a measurement tool allowing for 
individual assessment based on the student’s reading performance. It contains narrative and 
informative texts appropriate for various grade and difficulty levels. The inventory consists of 
four different forms: the error analysis form, retelling form, question answering form, and cloze 
test form.

To obtain the data regarding students’ reading comprehension, the narrative text titled 
“Ömer and Pigeon” included in the inventory and the question answering form related to 
this text were used. The form comprises 10 open-ended questions pertaining to the text, with 
each item allocated a maximum of 10 points. The questions were classified as 4 textually 
explicit questions, 4 implicit questions, and 2 knowledge-experience-based questions. A rubric 
regarding the scoring of the questions was provided in the inventory, and student answers were 
scored in accordance with this rubric. In the question answering form, reading performance 
below 51 indicates the frustration level, while the ranges of 51–74 and 75–89 correspond to 
the transitional and definite instructional levels, respectively. Scores of 90 and above designate 
the independent level. These performance categories reflect a classification framework widely 
used in Informal Reading Inventories internationally, based on word recognition accuracy and 
comprehension: the independent level indicates that a student can read and comprehend a text 
accurately and fluently without assistance; the instructional level (encompassing the transitional 
and definite sub-levels used in this study) indicates that the text is appropriately challenging for 
the students’ current skill level and is best addressed through teacher-guided instruction; and the 
frustration level indicates that the text exceeds the student’s current reading capacity, typically 
evidenced by a high rate of decoding errors and a substantial breakdown in comprehension even 
with support (Woods & Moe, 2007). Validity and reliability studies regarding the readability 
levels of the texts in the inventory were determined by evaluating vocabulary diversity, 
syntactic complexity analyses, and inter-rater reliability rates together. In this context, the 
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validity study of readability was conducted by calculating the word variation score as a factor 
increasing text difficulty; this was calculated by the ratio of the number of different words in 
the text to the square root of twice the total number of words (Girgin, 2006; Woods & Moe, 
2007). Syntactic complexity was examined through the mean length of T-units (total words/T-
unit) and the subordinate clause index (total clauses/T-unit). As a result of the analyses, an 
increase in vocabulary diversity and a deviation from the base value of 1.0 in T-unit analysis 
indicate an increase in the text difficulty level (Hughes et al., 1997). The text titled “Ömer and 
Pigeon” consists of 174 words and 26 T-units. The mean length of syntactic complexity was 
calculated as 6.69, the subordinate clause index as 2.03, and the word variation score as 6.32. 
The text’s suitability in terms of structure, culture, age, and grade level was examined in line 
with expert opinions; following assessment, the text was deemed appropriate for the third-grade 
level. Additionally, the inter-rater agreement regarding the readability analyses of the text was 
calculated as 100%.

The reading motivation scale, constructed with a two-dimensional structure comprising 
intrinsic and extrinsic motivation, consists of 22 items. The construct validity of the scale was 
examined, and the obtained goodness-of-fit indices demonstrated that the two-dimensional 
structure provided a good fit with the data. Reliability analyses yielded a Cronbach’s alpha 
coefficient of .86 for the overall scale, while the intrinsic and extrinsic motivation subscales 
produced coefficients of .68 and .82, respectively.

In the research, the reading attitude scale was utilized to determine students’ attitudes 
toward reading. The linguistic equivalence of the 20-item scale, possessing a two-factor 
structure comprising “Recreational Reading” and “Academic Reading,” was established 
through the opinions of field experts. Subsequent validity testing with a sample of 289 primary 
school students (grades 1-5) demonstrated that the scale’s original factor structure remained 
intact. Reliability analysis for the entire scale yielded a Cronbach’s Alpha coefficient of .88.

The DBRSP workshops applied in the quasi-experimental process of the research were 
prepared as a capstone project within the scope of the 320-hour Creative Drama Instructor/Leader 
Certificate Program conducted within the Contemporary Drama Association. In experimental 
research processes, the competencies and roles of the researchers regarding the subject are 
crucial for the sound execution of the research process. In this context, both researchers 
conducting the study are experts who have carried out academic studies at the graduate 
level in the field of drama and have successfully completed drama education processes. The 
researchers possess experience in planning and implementing drama-based teaching processes. 
The researcher, who assumed the participant-researcher role during the implementation 
process, holds a drama leadership certificate and personally conducted the workshops. The 
second researcher guided the process as a field expert in areas such as developing the program, 
selecting drama techniques appropriate for the purpose, and monitoring the process. These 
theoretical and applied backgrounds of the researchers in the field of drama are considered one 
of the fundamental elements increasing the effect of the intervention program (DBRSP).

The implementation of the intervention program and all corresponding data collection 
procedures were carried out during the second semester of the 2023-2024 academic year. The 
workshops were conducted in a vacant classroom within the school, which was rearranged to 
be physically and pedagogically suitable for the implementation of drama activities (warm-up/
preparation, enactment, and evaluation), allowing students to move freely and remain isolated 
from external stimuli. Before the implementation procedure of the research, expert opinion was 
sought, and a preliminary study was undertaken to evaluate the functionality of the program and 
the suitability of the activities in terms of duration, content, materials, and student profile/level. 
Following the pilot study and expert opinions, the main implementation process was initiated in 
line with the revisions made. The question-answering form in the Informal Reading Inventory, 
used to determine the participant, also served as the pre-test data. Additionally, the Reading 
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Table 2 outlines the general structure of the DBRSP, revealing that reading skills are 
addressed in a hierarchical and spiral structure. The reading support program, consisting of 
a total of six sessions, was designed to address phonological awareness, alphabetic relations, 
reading fluency, vocabulary, and reading comprehension. Each session is designed in a structure 
that systematically follows the stages of drama: warm-up/preparation, enactment, and evaluation 
processes. The durations of the sessions vary between four and six lesson hours depending 
on the scope and intensity of the subject addressed. The implementation of the program was 
completed in a total of thirty-two lesson hours. When the learning outcomes of DBRSP are 
examined, the outcomes of the first and second sessions focus on the decoding mechanism and 
lower-order cognitive skills such as “distinguishing letters”, “syllabication”, and “phonological 
awareness”, aimed at remedying the fundamental deficiencies of students. The outcomes of 
the third and fourth sessions target skills related to reading fluency and vocabulary that enable 
the transition from decoding to meaning-making. The outcomes of the fifth and sixth sessions, 
which constitute the final stage of the program, encompass cognitive skills related to reading 
comprehension such as “determining the main idea”, “making inferences”, “summarizing”, 
and “relating text with visuals”, which require students to establish deep interaction with the 
text. In this context, the learning outcomes target the holistic development of core reading 
competencies, specifically vocabulary, comprehension, fluency, phonological awareness, and 
alphabetic relations.

In DBRSP, drama techniques (improvisation, role-playing, still image, holding a meeting, 
etc.) and reading strategies (paired reading, repeated reading, story map, summarizing, etc.) 
were integrated, enabling students to interact deeply with and experience the texts and reading 
activities. As seen in Table 2, while no direct reading text was utilized in the phonological 
awareness and alphabetic relations sessions, both narrative and informative texts were included 
in the other sessions. In the selection of the texts used in DBRSP, the suitability of the texts 
for drama techniques, the text genres, and the text lengths were taken into consideration. The 
word counts of the texts increased gradually in each session. In this context, while the text 
“Importance of Language” used in the initial sessions consists of 124 words, the text “Ants” 
consists of 157 words, the text “İpek in The Forest” consists of 237 words, and the text 
“Striped” consists of 272 words. Care was taken to establish a pedagogical link between the 
text genres and the drama techniques. Narrative texts (İpek in The Forest; Striped) allowed 
students to immerse themselves in the text using “role-playing” and “improvisation” techniques 
due to their strong plots, inclusion of conflict elements, and variety of characters. The dramatic 
structure in these texts enabled students to empathize with the characters and fill the gaps in 
the text (predicting) through drama. Informative texts (Ants; Importance of Language), on the 
other hand, were processed using techniques such as “pantomime” (bodily expression of the 
life cycle) and “holding a meeting” (discussion of ideas), which allow for the concretization of 
the conceptual knowledge they contain. Consequently, the texts were approached and selected 
as dynamic tools to be interpreted through the drama method.

Following the completion of the implementation of DBRSP, employed as the independent 
variable in the research, post-test data collection tools were administered to determine the 
program’s effect on the dependent variables. Post-tests were administered within one week 
of completing the intervention, in the same physical environment where the pre-tests were 
administered, and under the same standard conditions. Accordingly, the question-answering 
forms included in the Informal Reading Inventory, the Reading Motivation Scale, and the 
Reading Attitude Scale were re-administered as post-tests. Finally, the obtained data were 
described and prepared for statistical analysis.
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Data Analysis
	
Pre- and post-experiment measurements were conducted to examine the effect of 

DBRSP on students’ reading comprehension, reading motivation, and reading attitude levels. 
In the analysis of the data, the sample size, a prerequisite for parametric tests, was taken 
into consideration. The literature indicates that in cases where the sample size is below 30, 
deviations from the normality of the distribution may occur, and the use of non-parametric 
tests yields more reliable results in such small groups (Büyüköztürk, 2013; Fraenkel et al., 
2012; Pallant, 2020). Due to the small sample size (n < 30) and the non-normal distribution of 
the data, the Wilcoxon Signed-Rank Test was employed as a non-parametric alternative to the 
paired samples t-test. Statistical calculations were performed utilizing SPSS (Version 27).

Research Results 
Reading Comprehension

In the research, statistical results regarding the scores obtained by students with reading 
difficulties from the DBRSP pre-test and post-test reading comprehension levels are presented 
in Table 3.

Table 3
Distribution of Pre-test and Post-test Reading Comprehension Scores and Levels by Student

Student 
Code

Reading Comprehension
Level

Pre-test (%)

Reading Comprehension
Level

Post-test (%)

Score Level Score Level
S-1 62 Transitional Instructional 70 Transitional Instructional
S-2 56 Transitional Instructional 65 Transitional Instructional
S-3 48 Frustration 60 Transitional Instructional
S-4 67 Transitional Instructional 75 Definite Instructional
S-5 70 Transitional Instructional 90 Independent
S-6 45 Frustration 50 Transitional Instructional
S-7 35 Frustration 45 Frustration
S-8 60 Transitional Instructional 75 Definite Instructional

Table 3 illustrates a consistent improvement in the post-test scores of every participant. 
While S3 and S6 were at the frustration level of reading comprehension in the pre-test, they 
progressed to the transitional instructional level in the post-test. Similarly, S4 and S8 advanced 
from the transitional instructional level to the definite instructional level. Furthermore, S5 
significantly increased their reading comprehension score and rose to the independent level. 
It is observed that although S1, S2, and S7 increased their reading comprehension scores from 
pre-test to post-test, they remained at the same level.  

Addressing the first research question regarding the effect of the DBRSP intervention 
on reading comprehension, the students’ pre- and post-test scores were analysed. Table 4 
summarizes the results obtained from the Wilcoxon Signed-Rank Test.
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Table 4
Comparison of Pre-intervention and Post-intervention Reading Comprehension Scores

Pre-test - Post-test n R ΣR z p

Negative Ranks 0a .00 .00

-2.524b .01Positive Ranks 8b 4.50 36.00
Ties 0c - -

Total 8    
Note. Based on negative ranks.

The results in Table 4 reveal a statistically significant difference between pre-test and 
post-test scores in favour of the post-test (z = −2.524; p <.05). Considering the mean ranks and 
sums of ranks, it can be stated that this difference is in favour of positive ranks, that is, the post-
test. As seen in Table 4, an increase was observed in the scores of all 8 students, and there were 
no students whose scores decreased or remained unchanged.

Reading Motivation

 Addressing the research question regarding the effect of DBRSP on reading motivation, 
the students’ pre-test and post-test scores were analyzed. The results of the Wilcoxon Signed-
Rank Test regarding the pre-test and post-test comparison are displayed in Table 5.

Table 5
Comparison of Pre-test and Post-test Reading Motivation Scores

Pre-test - Post-test n R ΣR z p

Negative Ranks 1a 1.50 1.50

-2.117b .03Positive Ranks 6b 4.42 26.50
Ties 1c - -

Total 8    
Note. Based on negative ranks.

Upon examining Table 5, the data indicated a statistically significant difference in 
reading motivation levels (z = −2.117; p < .05). An evaluation of the mean ranks and sum of 
ranks indicates that the observed difference is in favor of the post-test scores. According to the 
analysis results, it was observed that the post-test score of 1 student decreased compared to the 
pre-test score; there was no difference between the post-test and pre-test scores of 1 student, 
and the post-test scores of 6 students increased. This finding indicates that the implemented 
DBRSP is an effective method for increasing the reading motivation levels of students with 
reading difficulties.

Reading Attitude

Addressing the research question regarding the effect of DBRSP on reading attitudes, 
Table 6 details the analysis of pre-test and post-test scores for students with reading difficulties.

¯

¯
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Table 6
Comparison of Pre-test and Post-test Reading Attitude Scores

Pre-test - Post-test n R ΣR z p

Negative Ranks 2a 5.00 10.00

-1.137b .25Positive Ranks 6b 4.33 26.00
Ties 0c - -

Total 8    
Note. Based on negative ranks.

According to the analysis results presented in Table 6, it is understood that there is 
no statistically significant difference between the post-test and pre-test scores regarding the 
reading attitudes of students with reading difficulties (z = −1.137; p > .05). The analysis of 
the rank sums revealed six positive ranks (indicating increased scores) and two negative ranks 
(indicating decreased scores). Although the number of students showing an increase is higher, 
this difference failed to achieve statistical significance due to the presence of negative ranks and 
the small size of the sample group.	

Discussion

Present research investigated the effect of DBRSP on both reading comprehension and 
reading related affective traits of students with reading difficulties. As a result of this research, it 
was revealed that DBRSP increased the reading comprehension and reading motivation levels of 
students with reading difficulties but did not affect their reading attitudes. The research findings 
support the growing body of relevant literature on reading difficulties and drama. Specifically, 
the significant improvement provided by the reading program enriched with drama on the 
reading comprehension and reading motivation of students with reading difficulties highlights 
the potential of drama as a promising educational tool in literacy development, warranting 
further investigation.

Following the DBRSP intervention, it was observed that the reading comprehension 
levels of students with reading difficulties increased. This finding aligns with studies in national 
literature and reinforces prior evidence regarding this phenomenon. For instance, Soyaltın 
et al. (2021) investigated the effect of drama-based teaching on the reading performance 
outcomes of learners with mild intellectual disabilities. The findings reveal that participants 
in the intervention group answered comprehension questions largely independently compared 
to students in the program implemented with the traditional method, and their reading 
comprehension achievements increased. Similarly, in their research examining the effect of 
drama on developing the literacy skills of students diagnosed with dyslexia, Çolak (2019) 
revealed that the drama method made a beneficial effect on the retention of knowledge acquired 
by students through activities. In a study conducted by Kırmızı (2008), the effect of drama on 
reading comprehension skills in Turkish teaching was examined; it was stated that learning 
based on the drama method revealed significant differences in developing the use of reading 
comprehension strategies, and that more effective programs for reading education should be 
prepared by combining reading comprehension strategy training with drama. In a similar vein, 
Çöklü Özkan (2018) concluded that the drama method increased the reading achievement 
of fourth-grade primary school students in Turkish lessons.  Significantly, domestic research 
regarding drama has predominantly targeted the broad comprehension proficiency of typically 

¯
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developing students or those with specific diagnoses like dyslexia and intellectual disabilities. 
Conversely, there is a marked scarcity of drama-based interventions specifically designed 
to bolster the reading skills of students facing reading difficulties. The findings of this study 
contribute to addressing this existing limitation by suggesting that drama may be a promising 
method for enhancing the reading outcomes of students with reading difficulties, although this 
preliminary evidence would benefit from replication using more controlled designs. 

This finding also aligns with current theoretical approaches in international literature. 
For instance, Medina et al. (2021) state that drama transforms reading from a passive decoding 
act into an active “meaning construction” process where the student establishes relational and 
embodied connections with the text. In this context, the score increase in the experimental 
group can be explained by the students internalizing the text not only cognitively but also 
by experiencing it through enactments. Samuels (2011) also emphasized in his research that 
the drama method helps primary school students with reading difficulties use comprehension 
strategies and activate their schemas by establishing conscious or unconscious connections with 
the text. Additionally, he stated that students showed improvement in the strategy of finding 
the main idea in non-fiction texts through improvisations. Rose et al. (2000) investigated 
the effect of a drama-based reading program on the comprehension proficiency of fourth-
grade students, grounding their study in mental imagery theory. The findings of the research 
revealed, with experimental evidence, that drama is an effective teaching method in increasing 
reading comprehension achievement by enabling students to mentally visualize, segment into 
semantic units, and reconstruct the text. Similarly, Brown (2017) emphasizes that the academic 
achievement rates of children at the primary school level increase when they experience drama-
based teaching. 

Another significant finding of this research is that DBRSP has a positive effect on the 
reading motivation levels of students, extending beyond their cognitive skills. This suggests 
a reciprocal relationship where engaging drama-based reading activities cultivate both 
satisfaction and proficiency, a combination that thereby propels further student engagement. 
This finding also aligns with the results of comprehensive analyses in the literature. Lee et al. 
(2020), as a result of a comprehensive meta-analysis study they conducted, reported that drama-
based pedagogical approaches had a statistically positive effect on students’ motivation. The 
researchers emphasize that drama is an important source of motivation in literacy processes 
by increasing students’ engagement and willingness. Similarly, in their research, Erdoğan et al. 
(2018) found that drama activities positively affected the reading motivations of primary school 
students.  It is observed that drama-based practices support motivation at different stages of 
the reading process. For instance, Murray (2020), in research conducted at the primary school 
level, utilized the process drama approach specifically in pre-reading activities. The researcher 
concluded that these activities aroused students’ interest in the text, enabled them to establish 
meaningful connections between their own worlds and the text, and ultimately increased their 
reading motivation. In an action research study conducted by Lam (2014), the effects of the 
“hot seating” technique, one of the drama techniques integrated into language lessons, were 
examined. The research findings showed that students enjoyed the drama-oriented lessons and 
their reading motivation increased. This result demonstrates that drama makes the reading 
process more engaging by offering students the opportunity to analyse and discuss the text from 
different perspectives.

Another finding of the research reveals that while DBRSP significantly increased the 
reading scores of students, this increase was not reflected in their reading attitudes. This 
situation can be explained within the framework of the “Temporal Interaction Approach.” Kush 
et al. (2005) stated that there is no significant correlation between reading attitude and reading 
comprehension achievement at the primary school level (2nd and 3rd grades), meaning that 
these two variables operate independently at this level; however, they also revealed that these 
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variables strongly explain each other in the long term (at the 7th-grade level). In other words, 
for an increase in academic achievement to transform into an attitudinal change, the student 
requires a prolonged experience of this sense of competence.  This finding of the research 
diverges from various research findings in literature. Lee et al. (2020) found that drama-based 
pedagogies have a moderate positive effect on attitude. Conversely, Erdoğan et al. (2018) and 
Kırmızı (2008) found that drama activities in primary school did not have a significant positive 
effect on students’ reading attitudes. It is thought that the primary reason for this situation is the 
duration of the implementation and interaction. Attitude appears as an affective construct that 
takes longer to change compared to cognitive skills and is more resistant to change. The absence 
of a significant difference in short-term experimental implementations is a situation frequently 
encountered in literature. Indeed, Udalla (2020) emphasizes that a variable like attitude develops 
as a result of the student’s deep and long-term interaction with the text. Consequently, it is 
thought that the duration of implementation and interaction in current research may not have 
been sufficient to transform deep-rooted reading attitudes. Furthermore, according to Schiefele 
et al. (2012), reading attitude involves many variables such as values, intrinsic motivation, 
beliefs, goals, perspective, ambition, curiosity, and engagement. It is anticipated that the reading 
attitude variable may also have been influenced by such factors.

Although this research presents promising preliminary findings regarding the effects of 
DBRSP, developed for students with reading difficulties, it also entails certain limitations. The 
primary limitation is the utilization of the single-group pretest-posttest design and the absence 
of a control group. This situation resulted in the inability to fully control the effects of extraneous 
factors other than DBRSP (maturation, teacher dynamics, other in-school learning, etc.) on the 
students’ development. This circumstance may have introduced potential biases and influenced 
the results. In addition, the reliance on a modest cohort recruited via purposive sampling from 
a solitary educational setting places constraints on the external validity of the results regarding 
the wider population of students with reading difficulties.  Furthermore, the implementation 
period of DBRSP can be stated as another limitation. The fact that the implementation in this 
research lasted for 8 weeks (32 hours) and that no follow-up measurements were conducted 
precludes making interpretations regarding the persistence of the observed gains throughout 
the academic year and their retention. Finally, although the implementation being conducted 
personally by the researcher provided an advantage in terms of the accurate application of 
the drama method and activities requiring expertise, it emerges as a limitation in terms of the 
practitioner effect. This raises the critical question of whether the program’s success could be 
replicated by a regular classroom teacher with less specialized drama expertise. These limitations 
point to the importance of expanding longitudinal studies in which drama is integrated as a 
method into reading activities conducted by teachers themselves in classroom settings. The 
current study is significantly constrained by its methodological framework. The absence of a 
control group, coupled with a highly restricted sample size, dictates that the observed outcomes, 
while theoretically and practically promising, must be interpreted as strictly preliminary. 
Consequently, establishing definitive conclusions necessitates the replication of these initial 
findings through more rigorous and robust experimental designs.

Overall, this study offers preliminary evidence that drama, when structured in a multi-
component (phonological awareness, vocabulary, reading fluency, and comprehension) 
and high-quality manner, may serve as a promising intervention approach for supporting 
both the cognitive and motivational development of students with reading difficulties. The 
obtained findings demonstrate that DBRSP holds effective potential in addressing deep-rooted 
difficulties frequently encountered in this group, such as resistance to the act of reading, low 
motivation, and comprehension deficits. Furthermore, the results emphasize the importance of 
employing pedagogy-focused and interactive designs in remedying reading difficulties, moving 
beyond a sole focus on technical skills. This research extends the existing body of literature by 
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contributing to the evolving understanding of the role of drama in literacy development and 
provides critical insights into how multi-component and linguistically responsive approaches 
can be integrated into the educational programs of students confronting reading difficulties, as 
well as those at risk of developing them.

Conclusions and Implications

The present research provides preliminary evidence that the multi-component DBRSP, 
developed for students with reading difficulties, may contribute to improvements in students’ 
reading skills. The primary outcome of the research is that the program increased the students’ 
reading comprehension skills at a statistically significant level. DBRSP transformed the reading 
process from a mechanical state into an interactive structure offering experiential learning. 
These findings suggest that reading comprehension processes may be effectively concretized 
through drama, and that at least some students with reading difficulties can progress toward 
the independent reading level with this type of support. Furthermore, drama-based reading 
activities were associated with a positive change in students’ reading motivation levels. This 
result suggests that drama may serve as a valuable motivational method in supporting reading 
development, a possibility that warrants further investigation with larger, controlled samples. 
Conversely, the analysis indicated that the intervention elicited no statistically significant shifts 
in reading attitude over the brief application period. The fact that attitude remained stable 
despite the increase in skills and motivation confirms that attitude is an affective construct that 
is more resistant to change compared to cognitive skills and requires long-term reinforcement. 
This points to the necessity of prolonged processes for the establishment of reading culture 
and habits, alongside skill teaching, in interventions for reading difficulties. Overall, when 
considered together, these preliminary findings suggest that DBRSP may serve as a holistic 
intervention approach for supporting meaning-making, the ultimate goal of reading, as well as 
the affective skills that underpin this process. Furthermore, DBRSP appears to be a promising 
alternative to the traditional methods and activities used in developing the reading skills of 
students.

In line with these preliminary findings, several cautious recommendations can be offered 
for practitioners and future research. Primary school teachers might consider incorporating 
drama-based activities as a supplementary tool when working with students experiencing 
reading difficulties. However, before wide-scale implementation can be recommended, it would 
be beneficial to provide teachers with practical training to see how drama pedagogy functions 
in real classroom settings. Furthermore, integrating multi-component tools like DBRSP into 
existing remedial frameworks such as the Remedial Education Program in Primary Schools 
(REPPS) in Türkiye could be explored as an alternative approach. It must be reiterated, however, 
that the potential of DBRSP is currently exploratory. The lack of a control group and the small 
sample size strictly limit the practical implications of this study. Therefore, extensive future 
research utilizing robust experimental designs, larger samples, and longitudinal follow-ups is 
absolutely necessary to validate these initial findings and establish the generalizability of the 
program.

Ethical Statement

All procedures performed in this study were in accordance with the ethical standards 
of the institutional and national research committee, as well as with the 1964 Declaration 
of Helsinki and its subsequent amendments. Ethical approval was obtained from the Ethics 
Committee of Gaziantep University under protocol number 301047, dated March 02, 2023. 
Informed consent was obtained from all participants prior to data collection.



PROBLEMS
OF EDUCATION

IN THE 21st CENTURY
Vol. 84, No. 4, 2026

582

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online)https://doi.org/10.33225/pec/26.84.565

Burak CESUR, Zeki OZEN. The effect of a drama-based reading support program on the reading comprehension, motivation, and 
attitudes of students with reading difficulties

Declaration of Interest
	

The authors declare no competing interests.

References

Adıgüzel, Ö. (2006). The concept, components, and stages of creative drama.  Journal of Creative 
Drama, 1(1), 17–30.

Akdal, D., & Kargın, T. (2019). Investigation of the effectiveness of the SESFAR intervention program 
to support phonological awareness skills. Kastamonu Education Journal, 27(6), 2609–2620. 
https://doi.org/10.24106/kefdergi.3459

Akyol, H. (2020). Teaching Turkish initial reading and writing. Pegem Academy.
Akyol, H., & Çoban Sural, Ü. (2021). Developing reading, reading comprehension and 

motivation: An action research study.  Education and Science,  46(205), 69–92. 
https://doi.org/10.15390/EB.2020.8977

Armbruster, B. B. (2010). Put reading first: The research building blocks for teaching children to read: 
Kindergarten through grade 3. Diane Publishing.

Baldwin, P. (2008). The primary drama handbook. SAGE Publications.
Benner, G. J., Michael, E., Ralston, N. C., & Lee, E. O. (2022). The impact of supplemental word recognition 

strategies on students with reading difficulties. International Journal of Instruction, 15(1), 837–
856. https://doi.org/10.29333/iji.2022.15148a

Bozdağ, T., & Şahin, A. (2022). The effect of phonological awareness support intervention program 
on phonological awareness skills of students with reading difficulties. International Journal of 
Science and Education, 5(3), 272–286. https://doi.org/10.47477/ubed.1186042

Brown, V. (2017). Drama as a valuable learning medium in early childhood. Arts Education Policy 
Review, 118(3), 164–171. https://doi.org/10.1080/10632913.2016.124478

Büyüköztürk, Ş. (2013). Experimental designs: Pretest-posttest control group design and data analysis. 
Pegem Academy.

Cambria, J., & Guthrie, J. T. (2010). Motivating and engaging students in reading.  The NERA 
Journal, 46(1), 16–29.

Castles, A., Rastle, K., & Nation, K. (2018). Ending the reading wars: Reading acquisition 
from novice to expert.  Psychological Science in the Public Interest,  19(1), 5–51. 
https://doi.org/10.1177/1529100618772271

Catts,  H. W.,  & Kamhi,  A. G. (2017).  Prologue: Reading comprehension is not a single 
abil i ty.   Language, Speech, and Hearing Services in Schools ,   48(2),  73–76. 
https:/ /doi.org/10.1044/2017_LSHSS-16-0033

Catts, H. W., & Petscher, Y. (2022). A cumulative risk and resilience model of dyslexia.  Journal of 
Learning Disabilities, 55(3), 171–184. https://doi.org/10.1177/00222194211037062

Cockerill, M., Thurston, A., & O’Keeffe, J. (2023). Using fluency and comprehension 
instruction with struggling readers to improve student reading outcomes in English 
elementary schools.  International Journal of Educational Research Open, 5, 100264. 
https://doi.org/10.1016/j.ijedro.2023.100264

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods 
approaches (5th ed.). SAGE Publications.

Çöklü Özkan, E. (2018). The effect and importance of creative drama in reading comprehension. Journal 
of Mother Tongue Education, 6(2), 343–368. https://doi.org/10.16916/aded.399213

Çolak, Y. (2019). Teaching literacy with drama to children diagnosed with dyslexia.  Kesit Academy 
Journal, 20, 225–243. 

Dawson, K., & Lee, B. K. (2018). Drama-based pedagogy: Activating learning across the curriculum. 
Intellect.

Donegan, R. E., & Wanzek, J. (2021). Effects of reading interventions implemented for upper 
elementary struggling readers: A look at recent research. Reading and Writing, 34(8), 1943–
1977. https://doi.org/10.1007/s11145-021-10170-5



PROBLEMS
OF EDUCATION
IN THE 21st CENTURY
Vol. 84, No. 4, 2026

583

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online) https://doi.org/10.33225/pec/26.84.565

Burak CESUR, Zeki OZEN. The effect of a drama-based reading support program on the reading comprehension, motivation, and 
attitudes of students with reading difficulties

Edis, Ş., & Yılmaz, M. (2020). The importance of word repetition technique in eliminating reading 
difficulties. International Social Mentality and Researcher Thinkers Journal, 6(35), 1594–1604. 
https://doi.org/10.31576/smryj.613

Erdoğan, T., Erdoğan, Ö., & Uzuner, F. G. (2018). The effect of creative drama method on reading 
motivation and attitudes of primary school 4th grade students.  Journal of Mother Tongue 
Education, 6(2), 297–313. https://doi.org/10.16916/aded.387462

Fletcher, J. M., Lyon, G. R., Fuchs, L. S., & Barnes, M. A. (2018). Learning disabilities: From identification 
to intervention (2nd ed.). Guilford Publications.

Forné, S., López-Sala, A., Mateu-Estivill, R., Adan, A., Caldú, X., Rifà-Ros, X., & Serra-Grabulosa, J. 
M. (2022). Improving reading skills using a computerized phonological training program in early 
readers with reading difficulties.  International Journal of Environmental Research and Public 
Health, 19(18), 11526. https://doi.org/10.3390/ijerph191811526

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2012). How to design and evaluate research in education (8th 
ed.). McGraw-Hill.

Gay, L. R., Mills, G. E., & Airasian, P. W. (2011). Educational research: Competencies for analysis and 
applications. Pearson.

Girgin, Ü. (2006). Evaluation of Turkish hearing impaired students’ reading comprehension with the 
miscue analysis inventory. International Journal of Special Education, 21(3), 68–84.

Greenfader, C. M., & Brouillette, L. (2017). The arts, the common core, and English 
language development in the primary grades.  Teachers College Record,  119(8), 
1–38. https://doi.org/10.1177/016146811711900806

Hall, C., Dahl-Leonard, K., Cho, E., Solari, E. J., Capin, P., Conner, C. L., ... & Kehoe, K. F. 
(2023). Forty years of reading intervention research for elementary students with or at risk 
for dyslexia: A systematic review and meta-analysis.  Reading Research Quarterly,  58(2), 
285–312. https://doi.org/10.1002/rrq.477

Hughes, D., McGillivray, L., & Schmidek, M. (1997).  Guide to narrative language: Procedures for 
assessment. Thinking Publications.

Hulme, C., & Snowling, M. J. (2016). Reading disorders and dyslexia. Current Opinion in Pediatrics, 28(6), 
731–735. https://doi.org/10.1097/MOP.0000000000000411

Jéldrez, E., Silva, M., & Cain, K. (2025). The relationship between specific reading 
difficulties and reading motivation dimensions.  Reading and Writing,  38(9), 2463–
2482. https://doi.org/10.1007/s11145-024-10600-0

Karasu, P., Girgin, Ü., & Uzuner, Y. (2013). Informal reading inventory. Nobel Publishing.
Kargın, T., Güldenoğlu, B., & Alatlı, R. (2023). Developmental investigation of reading 

performances of readers with and without reading difficulties in terms of reading 
components. Ahi Evran University Journal of Kırşehir Education Faculty, 24(1), 68–105. 
https://doi.org/10.29299/kefad.1177181

Kelin, D. A. (2007). The perspective from within: Drama and children’s literature.  Early Childhood 
Education Journal, 35(3), 277–284. https://doi.org/10.1007/s10643-007-0206-3

Kılınç, S., Marley, S. C., Kelley, M. F., & Millinger, J. (2023). A quasi-experimental 
examination of drama frames: A teacher professional development program targeting 
student reading achievement.  International Journal of Education & the Arts,  24(1). 
https://doi.org/10.26209/ijea24n1

Kintsch, W., & Mangalath, P. (2011). The construction of meaning. Topics in Cognitive Science, 3(2), 
346–370. https://doi.org/10.1111/j.1756-8765.2010.01107.x

Kırmızı, F. S. (2008). The effect of creative drama method on attitude and reading comprehension 
strategies in Turkish teaching. Pamukkale University Journal of Education, 23(23), 95–109.

Knoop‐van Campen, C. A., Segers, E., & Verhoeven, L. (2018). How phonological awareness 
mediates the relation between working memory and word reading efficiency in children with 
dyslexia. Dyslexia, 24(2), 156–169. https://doi.org/10.1002/dys.1583

Kocaarslan, M. (2016). Turkish adaptation study of the attitude scale towards reading for 
grades 1-6 with “Garfield” visuals. Elementary Education Online, 15(4), 1362–1373. 
https://doi.org/10.17152/gefad.1077106

Koritnik, A., & Aberšek, M. K. (2014). The impact of reception literature on reading competence in 
children with mild mental retardation. Problems of Education in the 21st Century, 61, 58–69. 
https://doi.org/10.33225/pec/14.61.58



PROBLEMS
OF EDUCATION

IN THE 21st CENTURY
Vol. 84, No. 4, 2026

584

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online)https://doi.org/10.33225/pec/26.84.565

Burak CESUR, Zeki OZEN. The effect of a drama-based reading support program on the reading comprehension, motivation, and 
attitudes of students with reading difficulties

Kunert, R., & Scheepers, C. (2014). Speed and accuracy of dyslexic versus typical word 
recognition: An eye-movement investigation.  Frontiers in Psychology,  5, 1129. 
https://doi.org/10.3389/fpsyg.2014.01129

Kush, J. C., Watkins, M. W., & Brookhart, S. M. (2005). The temporal-interactive influence of 
reading achievement and reading attitude. Educational Research and Evaluation, 11(1), 29–
44. https://doi.org/10.1080/13803610500110141

Lam, W. Y. (2014). Using drama in education to enhance reading motivation and comprehension of junior 
secondary students. New Horizons in Education, 62(2), 1–11. http://hdl.handle.net/10722/202329

Lee, B. K., Enciso, P., & Brown, M. R. (2020). The effect of drama-based pedagogies on K-12 literacy-
related outcomes: A meta-analysis of 30 years of research. International Journal of Education & 
the Arts, 21(30). http://doi.org/10.26209/ijea21n30

Lee, B. K., Patall, E. A., Cawthon, S. W., & Steingut, R. R. (2015). The effect of drama-based pedagogy 
on preK–16 outcomes: A meta-analysis of research from 1985 to 2012. Review of Educational 
Research, 85(1), 3–49. https://doi.org/10.3102/0034654314540477

Lee, J., & Yoon, S. Y. (2017). The effects of repeated reading on reading fluency for students with 
reading disabilities: A meta-analysis.  Journal of Learning Disabilities,  50(2), 213–224. 
https://doi.org/10.1177/0022219415605194

McCaslin, N. (2005). Seeking the aesthetic in creative drama and theatre for young audiences.  The 
Journal of Aesthetic Education, 39(4), 12–19. https://doi.org/10.1353/jae.2005.0045

McGeown, S. P., Norgate, R., & Warhurst, A. (2012). Exploring intrinsic and extrinsic reading 
motivation among very good and very poor readers. Educational Research, 54(3), 309–322. 
https://doi.org/10.1080/00131881.2012.710089

McKenna, M. C., Conradi, K., Lawrence, C., Jang, B. G., & Meyer, J. P. (2012). Reading attitudes of 
middle school students: Results of a U.S. survey. Reading Research Quarterly, 47(3), 283–306. 
https://doi.org/10.1002/rrq.021

McKenna, M. C., & Kear, D. J. (1990). Measuring attitude toward reading: A new tool for teachers. The 
Reading Teacher, 43(8), 626–639.

McTigue, E. M., Solheim, O. J., Zimmer, W. K., & Uppstad, P. H. (2020). Critically reviewing GraphoGame 
across the world: Recommendations and cautions for research and implementation of computer-
assisted instruction for word-reading acquisition.  Reading Research Quarterly,  55(1), 45–73. 
https://doi.org/10.1002/rrq.256

Medina, C. L., Perry, M., Lee, B. K., & Deliman, A. (2021). Reading with drama: Relations between 
texts, readers, and experiences. Literacy, 55(2), 136–144. https://doi.org/10.1111/lit.12246

Monteiro, V. (2013). Promoting reading motivation by reading together.  Reading Psychology,  34(4), 
301–335. https://doi.org/10.1080/02702711.2011.635333

Murray, K. (2020). Practitioner engagement with process drama: an exploratory study of process 
drama practitioners in Japan. (Publication No. 28209243) [Doctoral dissertation, University of 
Liverpool]. ProQuest Dissertations and Theses Global.

Nageldinger, J. K. (2014).  An investigation into the collateral impact of school theatre and drama 
activities on struggling readers  (Publication No. 3632788) [Doctoral dissertation, Kent State 
University]. ProQuest Dissertations and Theses Global.

National Reading Panel. (2000). Report of the national reading panel. Teaching children to read: An 
evidence-based assessment of the scientific research literature on reading and its implications for 
reading instruction. National Institute of Child Health and Human Development.

Pallant, J. (2020). SPSS survival manual: A step by step guide to data analysis using IBM SPSS. Routledge.
Pečjak, S., Podlesek, A., & Pirc, T. (2011). Model of reading comprehension for 5th grade students. Studia 

Psychologica, 53(1), 11-27.
Podlozny, A. (2000). Strengthening verbal skills through the use of classroom drama: A clear link. The 

Journal of Aesthetic Education, 34(3/4), 239–275. https://doi.org/10.2307/3333644
Rasinski, T., Nageldinger, J., & Young, C. (2017). Reading fluency should be authentic reading. Michigan 

Reading Journal, 49(2), 11–17.
Rose, D. S., Parks, M., Androes, K., & McMahon, S. D. (2000). Imagery-based learning: Improving 

elementary students’ reading comprehension with drama techniques. The Journal of Educational 
Research, 94(1), 55–63. https://doi.org/10.1080/00220670009598742



PROBLEMS
OF EDUCATION
IN THE 21st CENTURY
Vol. 84, No. 4, 2026

585

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online) https://doi.org/10.33225/pec/26.84.565

Burak CESUR, Zeki OZEN. The effect of a drama-based reading support program on the reading comprehension, motivation, and 
attitudes of students with reading difficulties

Samuels, S. (2011). A dramatic approach to enhancing reading comprehension skills in the elementary 
classroom [Doctoral dissertation, Walden University]. ProQuest Dissertations and Theses Global.

Scammacca, N. K., Roberts, G. J., Cho, E., Williams, K. J., Roberts, G., Vaughn, S. R., & Carroll, M. (2016). 
A century of progress: Reading interventions for students in grades 4–12, 1914–2014. Review of 
Educational Research, 86(3), 756–800. https://doi.org/10.3102/0034654316652942

Schiefele, U., Schaffner, E., Möller, J., & Wigfield, A. (2012). Dimensions of reading motivation and 
their relation to reading behavior and competence. Reading Research Quarterly, 47(4), 427–463. 
https://doi.org/10.1002/RRQ.030

Schiff, R., Katzir, T., & Shoshan, N. (2013). Reading accuracy and speed of vowelized and unvowelized 
scripts among dyslexic readers of Hebrew: The road not taken. Annals of Dyslexia, 63(2), 171–
185. https://doi.org/10.1007/s11881-012-0078-0

Sirem, Ö., & Baş, Ö. (2021). The recovery effect of reading support program on primary level 
students’ reading difficulties. Cukurova University Faculty of Education Journal, 50(1), 507–
534. https://doi.org/10.14812/cufej.803264

Smith, J. A., & Osborn, M. (2008). Interpretative phenomenological analysis. In J. A. Smith 
(Ed.), Qualitative psychology: A practical guide to research methods (pp. 53–81). Sage.

Snow, C. (2002).  Reading for understanding: Toward an R&D program in reading comprehension. 
RAND Corporation.

Snow, C. E., & Matthews, T. J. (2016). Reading and language in the early grades.  The Future of 
Children, 26(2), 57–74. https://dx.doi.org/10.1353/foc.2016.0012

Solis, M., Ciullo, S., Vaughn, S., Pyle, N., Hassaram, B., & Leroux, A. (2012). Reading 
comprehension interventions for middle school students with learning disabilities: A 
synthesis of 30 years of research.  Journal of Learning Disabilities,  45(4), 327–340. 
https://doi.org/10.1177/0022219411402691

Soyaltın, Ş. A., Diken, İ., & Adıgüzel, Ö. (2021). The effect of creative drama method on reading 
comprehension skills of students with intellectual disabilities.  Journal of Uludag University 
Faculty of Education, 34(Special Issue), 185–239. https://doi.org/10.19171/uefad.849804

Swanson, E., Stevens, E. A., Scammacca, N. K., Capin, P., Stewart, A. A., & Austin, C. R. (2017). The 
impact of tier 1 reading instruction on reading outcomes for students in grades 4–12: A meta-
analysis. Reading and Writing, 30(8), 1639–1665. https://doi.org/10.1007/s11145-017-9743-3

Torppa, M., Vasalampi, K., Eklund, K., Sulkunen, S., & Niemi, P. (2020). Reading comprehension 
difficulty is often distinct from difficulty in reading fluency and accompanied with 
problems in motivation and school well-being.  Educational Psychology,  40(1), 62–81. 
https://doi.org/10.1080/01443410.2019.1670334

Udalla, J. (2020). The effect of drama-based instruction on reading comprehension.  Innovations and 
Critical Issues in Teaching and Learning, 1(2), 48–69.

Wagner, B. J. (2002). Understanding drama-based education. In G. Bräuer (Ed.), Body and language: 
Intercultural learning through drama (pp. 3–18). Ablex Publishing.

Wang, J. H., & Guthrie, J. T. (2004). Modeling the effect of intrinsic motivation, extrinsic motivation, 
amount of reading, and past reading achievement on text comprehension between U.S. and Chinese 
students. Reading Research Quarterly, 39(2), 162–186. https://doi.org/10.1598/RRQ.39.2.2

Wanzek, J., Wexler, J., Vaughn, S., & Ciullo, S. (2010). Reading interventions for struggling readers in 
the upper elementary grades: A synthesis of 20 years of research. Reading and Writing, 23(8), 
889–912. https://doi.org/10.1007/s11145-009-9179-5

Wigfield, A., Gladstone, J. R., & Turci, L. (2016). Beyond cognition: Reading motivation 
and reading comprehension.  Child Development Perspectives,  10(3), 190–195. 
https://doi.org/10.1111/cdep.12184

Woods, M. L., & Moe, A. J. (2007).  Analytical reading inventory: Comprehensive standards-based 
assessment for all students, including gifted and remedial (8th ed.). Pearson.

Yıldız, M. (2010). The relationship between reading comprehension, reading motivation and reading 
habit of 5th grade students [Unpublished doctoral dissertation]. Gazi University.

Yıldız, M., & Aydoğmuş, M. (2021). Examination of primary school level research focusing on eliminating 
reading difficulties in Turkey: 2000-2020 period.  Journal of Mother Tongue Education,  9(4), 
1188–1225. https://doi.org/10.16916/aded.960616



PROBLEMS
OF EDUCATION

IN THE 21st CENTURY
Vol. 84, No. 4, 2026

586

ISSN 1822-7864 (Print) ISSN 2538-7111 (Online)https://doi.org/10.33225/pec/26.84.565

Burak CESUR, Zeki OZEN. The effect of a drama-based reading support program on the reading comprehension, motivation, and 
attitudes of students with reading difficulties

Zentall, S. S., & Lee, J. (2012). A reading motivation intervention with differential outcomes for students at 
risk for reading disabilities, ADHD, and typical comparisons: “Clever is and clever does”. Learning 
Disability Quarterly, 35(4), 248–259. https://doi.org/10.1177/0731948712438556

Zimmermann, L. M., Reed, D. K., & Aloe, A. M. (2021). A meta-analysis of non-repetitive reading fluency 
interventions for students with reading difficulties. Remedial and Special Education, 42(2), 78–
93. https://doi.org/10.1177/0741932519855058

Received: January 27, 2026 Revised: July 13, 2026 Accepted: August 16, 2026

Cite as: Cesur, B., & Özen, Z. (2026). The effect of a drama-based reading support 
program on the reading comprehension, motivation, and attitudes of students with 
reading difficulties. Problems of Education in the 21st Century, 84(4), 565–586. 
https://doi.org/10.33225/pec/26.84.565

Burak Cesur 
(Corresponding author)

PhD Candidate, Research Assistant, Gaziantep University, Türkiye
E-mail: burakcesur@gantep.edu.tr 
Website: https://akbis.gaziantep.edu.tr/detay/?A_ID=299302
ORCID:  https://orcid.org/0000-0001-5788-8512 

Zeki Özen  PhD, Associate Professor, Ankara University, Türkiye
E-mail: zozen@ankara.edu.tr 
Website: https://avesis.ankara.edu.tr/zozen
ORCID: https://orcid.org/0000-0003-0448-4949 


